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POLYSEMY AND PROPER NAMES  

Aleksandra Aleksandrova 

 

Abstract: Polysemy is the ability of a language entity to have more than one meaning. Proper 

names are traditionally considered arbitrary. They denote a particular person, place or thing 

and do not have a semantic meaning of their own. In some cases, through the use of metaphor 

and metonymy, they can denote different entities, thus becoming polysemous, i. e. having more 

than one meaning or more than one referent. However, the different meanings that can be 

displayed are determined by the context in which they appear.  

Key words: proper names, polysemy, metonymy, context 

 

1. Metonymy and metaphor as a factor for polysemy in proper names 

As observed by Marineli, a polysemic production happens by means of a metaphoric use 

of a proper name as in „Your Husband is a Croesus
1
―, by means of metonymy as in „to 

read Dante‖, or by lexical mechanisms like analogy/synecdoche, as in „he would like to 

drink a Bloody Mary‖ (Marinelli 2015). This paper deals with metaphor and metonymy 

as a way of producing polysemy. 

In Women, Fire and Dangerous Things Lakoff states that metonymy is one of the basic 

characteristics of cognition as „it is extremely common for people to take one well-

understood or easy-to-perceive aspect of something and use it to stand either for the 

thing as a whole or for some other aspect or part of it‖ (Lakoff 1987: 94). In his view, 

metonymy is governed by general principles. For instance, English has a general 

principle by which a place may stand for an institution located at that place. In the 

following instance, a place like The Kremlin is standing for the institution located at that 

place – the Russian government: 

 The Kremlin threatened to boycott the next round of talks
2
 . 

In some cases, a name of a state can be used to refer to an institution. The type of 

metonymy used is called a place-for-institution metonymy. This is evident in sentences 

like   

Will the Pentagon defend U.S.-backed rebels against Russian airstrikes? 

(Washington Post, 1/10/2015) 

Where the Pentagon refers to the institution and not to the building where it is situated.  

In other texts, a name of a state can be used to refer to some event that took place on its 

territory. Then, we can speak of a place-for-the event metonymy, as in the following 

                                                           
1Examples by the author 

2Example by the author 
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excerpt, where Crimea does not stand for the place, but for the event that took place on 

its territory- the annexation of Crimea by Russia: 

Comment: Russia doesn‘t need to do another Crimea in east Ukraine. All it needs to 

do is sow chaos. (The Telegraph, 14/04/2014)  

The name of a state can also be used to refer to the people who live in that state as can 

be observed in the following headline, where Crimea stands for all the people who live 

in Crimea and have participated in the referendum: 

Crimea votes to secede from Ukraine in ‗illegal‘ poll (The Guardian, 14/03/2014) 
This is an example of place-for-the people metonymy. As can be seen, the same name 

can mean one thing in a certain text and something else in another. In this way, different 

meanings of the respective name are created. What defines the meaning that is 

manisfested is the context – global and local. Context as a factor in the creation of 

metaphor and metonymy is discussed by Koevesces (2015). He differentiates between 

global context and local (immediate) context. The global context is the general 

knowledge that the whole group shares and that, as a result, affects all group members in 

using metaphors. This is roughly what Bloor and Bloor call context of culture, namely 

the traditions, the institutions, the discourse communities, the historical context and the 

knowledge base of the participants  which are „under a process of continuous change‖ 

(Bloor, Bloor 2007: 27). The local context is the specific knowledge that pertains to a 

specific situation involving particular individuals.Koevesces suggests that the global 

context is a shared system of concepts in long-term memory (reflected in the 

conventional linguistic usage), while the local context is the situation in which particular 

individuals conceptualize a specific situation making use of working memory (Kovesces 

2015: 53). In his view, it is the local context that works for the creativity in metaphorical 

conceptualization (Kovesces 2015). According to him, apart from the metaphors that are 

considered conventional and preexistent in the mind, there are other kind of metaphors 

that can exist in a certain context and are created by it. He argues that metaphor 

comprehension can take place only in context, though in large number of cases 

information about context works together with preexisting conceptual metaphors (ibid. 

11).‖. As he points out, the cognitive operation and the resulting conceptual systems 

function in context and the awareness of the context includes awareness of physical 

context, social context, cultural context, but also awareness of the immediate 

communicative situation. Context is important not only for the interpretation of 

metaphors, but also for their creation.  

Kovesces examines the effect that some contextual factors have on metaphor 

conceptualization. These are the immediate physical setting, the entities that participate 

in the discourse, the immediate cultural context, the immediate social setting and the 

immediate linguistic context itself. He argues that conceptual materials for metaphorical 

purposes are recruited not only from bodily experience but also from all of these various 

contexts and that since the contexts can be highly variable, the metaphors used will be 
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variable, novel, and unconventional as well. Kovesces terms the creativity that is based 

on the context of metaphorical conceptualization „context-induced creativity‖ and the 

metaphors that result from the influence of the context on that conceptualization 

„context-induced metaphors‖. He explains the mechanism of this kind of metaphorical 

creation with the variation of the immediate context of discourse. In his view, as it 

varies from one discourse situation to another, „the linguistic metaphors that are based 

on the context will also vary‖ (Kovesces 2015: 115). This principle is valid even more 

for metaphors and metonymies based on names. As was mentioned earlier, the meaning 

of a name can vary in accordance with the context – both global and local.  

 

2. Polysemy in place names. 

Global context is a factor in the formation of different meanings that a name can have. 

For instance, the meaning of Ukraine as a synonym of crisis and conflict can be revealed 

only after the crisis and conflict took place in the country in question.   

Venezuela isn’t going to be another Ukraine 

The similarities between the protests in Ukraine and Venezuela are pretty striking, from 

impromptu barricades to protesters wielding Molotov cocktails and stones fighting riot 

police armed with guns and tear gas. In both countries, protesters have died in the past 

week, though Venezuela‘s confirmed tally of 13 deaths is smaller than the 88 confirmed 

killedin the Kiev protests. 

There are other similarities, too. Each protest has a jailed prominent opposition figure – 

former Prime Minister Yulia Tymoshenko in Ukraine, freed Saturday, and Venezuela‘s 

Leopoldo Lopez, arrested last week (The.week.com, 25/02/2014). 

The above text, especially the headline, would not have been understood before the 

conflict in Ukraine took place. „Another Ukraine‖ is used to mean „another situation of 

big protests and horrible conflict‖, as the name Ukraine has become a synonym of crisis, 

violence and protests. What defines the meaning here is the global context (the political 

situation and the period in history related to it). Yet, the name Ukraine can be used in a 

text, produced in the same period of time – after the conflict took place. The meaning 

can also be different, i.e. the name can refer to the government, as in the following 

excerpt: 

…Earlier on Sunday, Russia and Ukraine agreed a truce in the region until Friday, Ukraine‘s 

acting defence minister announced, in a move that may ease tension between Moscow and the 

western-backed government in Kiev (The Guardian,16 March 2014). 

Here the name Ukraine stands for the government of the country. What produced that 

meaning is the local (immediate) context of the excerpt. There are words and phrases in 

the text that are related to the topic of politics and government, namely „agreed a truce‖, 

„minister‖, „government‖. Even without considering the overall political and economic 
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situation and the time of producing the text, the text receivers can easily process the 

meaning of Ukraine as „the government of Ukraine‖. 

The difference between the excerpt from the The Week and the one from The Guardian 

is not only in the different meaning, but also in the different way of creating that 

meaning. In the first text, the meaning is created through the use of metaphor, while in 

the second case it is achieved through metonymy state-for-the government, which is a 

subtype of the state-for-the institution metonymy. As is evident, a proper name can be 

polysemous just the way other words can be.  

There is yet another case of polysemy use in proper names and it is when a name of a 

country can refer to the people who live on its territory:  

Greece votes „No” in overwhelming rejection of bailout proposals 

Greece seems to have decisively rejected the bailout terms put forward by its international 

creditors. 

The Greek people have voted an overwhelming ‗No‘, supporting the position of leftist 

premier Alexis Tsipras. 

With over 90 percent of the ballots counted, ‗No‘ was ahead with around 61 percent of the 

votes, compared to approximately 39 percent for the ‗Yes‘ vote (www.euronews.com, 

05/07/2015). 

In the above excerpt, Greece stands for the people who live in Greece, and more 

specifically for Greek citizens (since only people who have citizenship are allowed to 

vote).  

What is also necessary for the understanding of the above text is that the text receiver 

should be aware of the political situation in the country at the time of publication – for 

example, s/he should know that some voting took place, as well as why it happened. 

Therefore, using the global context is necessary for the proper understanding of Greece 

as „the people who live in Greece‖
3
. However, it is mentioned in the text that „the Greek 

people have voted‖, so the immediate context can also make the referent of Greece in 

the headline clear. 

In the media, states are often conceptualized as individuals.  They act as good 

neighbours, they invite each other, welcome each other, judge each other‘s actions, help 

or get cross at each other. Two or more states at some moment unite against another 

„bad‖ state, and decide to help „the poor‖ state at another moment. They have certain 

kind of relationships. A state sometimes goes through something but manages to 

survive. States can sometimes get angry over something other states do. Those states, on 

the other hand, are very careful not to make world superpowers angry: 

                                                           
3 In another context ―Greece votes‖ could mean ―Greek MPs voted‖, or ―Greek ministers voted‖, in which case there 

would be an example of place- for- the institution metonymy.  
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Европа смята да не дразни Русия 

Преди началото на срещата в Рига 

европейските чиновници заявиха, че 

те и сега са верни на идеята за 

„Източно партньорство‖. Техните 

изказвания обаче демонстрират, че 

Европа не се кани да дразни Русия. 

В ЕС се налага настроението за по-

малко войнствено отношение към 

Москва (Монитор, 22/05/2015).  

 Europe does not mean to irritate 

Russia 

Before the beginning of the meeting in 

Riga, the European officials stated 

they are loyal to the „Eastern 

partnership‖ initiative even now. Their 

contributions, however, demonstrate 

that Europe is not about to irritate 

Russia.  In the EU, the prevalent mood 

is for a less wary attitude towards 

Moscow. 

Here, Russia is conceptualized as an individual capable of having emotions – in this 

situation it can be irritated. Europe is also conceptualized as an individual, cautious not 

to irritate another individual. What is interesting here is that Europe and the EU are used 

synonymously. They are both used to stand for the same thing. In the same way Russia 

and Moscow are used to stand for the same thing and are used metonymically. They 

both stand for Russia‘s government, or rather Russia‘s president, as they are situated in 

Russia‘s capital Moscow. This is a place-for-the-institution metonymy. Europe is 

equalized with EU in this text. An important factor for the proper understanding of such 

texts is the global context. One should be aware that Moscow is the capital of Russia, or 

at least, that there is some connection between them and they relate to the same thing. 

Otherwise, one can come to the wrong conclusion that EU does not want to irritate two 

entities – Russia, on the one hand, and Moscow, on the other. The text receiver should 

also have some idea of Russia and Europe being two different entities. Europe is not 

used with its geographical meaning (a continent). By „Europe‖ here one should 

understand the countries in Western Europe. What is particularly meant by „Europe‖ in 

the above text is the EU. They are synonymously used in this context. This is an 

example of place-for-the institution metonymy. Text receivers should also have some 

idea of the tension between Russia and the countries from the EU in order to realize why 

the word „irritate‖ is used.  

It is a common trend for states that share a border to be presented as neighbours. 

Neighbours sometimes „get along‖, but sometimes their relationships are far from 

perfect.  

Why Greece struggles to get along with its neighbours  

With its reputation inside the euro zone in shreds, one might expect Greece to seek some 

friends closer to home. Yet the country is no more popular with its neighbours than it is 

among thrifty Swabian housewives. 
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In the above excerpt, a number of examples related to „the state as person‖ can be 

found. „Friends‖ is used for states Greece has good relationship with. Home stands for 

the state‘s territory. „Closer to home‖ means geographical proximity. „Neighbours‖ are 

the countries that are located next to it and which it shares common borders with. 

„Thrifty Swabian housewives‖ is a reference to Germany (more specifically a reference 

to Germany‘s PM Angela Merkel who, at the time of the creation of the text, is 

responsiblefor the decision whether or not to grant Greece another loan). The expression 

is an example of intertextuality and in order for text receivers to understand that „thrifty 

Swabian housewives‖ is a reference to Angela Merkel, they should rely on their 

knowledge of the global context. 

The following text is yet another example of the state-as-person concept: 

How Britain and the US decided to abandon Srebrenica to its fate 

New research reveals that Britain and the US knew six weeks before massacre that enclave 

would fall – but they decided to sacrifice it in their efforts for peace (The Guardian, 

04/07/2015). 

The names in this excerpt are used for the governing institutions of the two mentioned 

countries. Actually, it is the governments in office at the time who decided to „abandon 

Srebrenica‖, not the whole countries. Used this way, it can be quite misleading, leaving 

the impression that all citizens have taken that decision and creating certain generalized 

ideas about Britain and the US. Such revelations can cause negative attitude towards 

Britain and the US. On the other hand, it is more convenient and brief to say „Britain 

and the US‖ than „the governing parties of Britain and the US at the time of the conflict 

in Srebrenica‖.  

3. Polysemy in personal names 

Personal names can also be polysemous. The name of a country‘s governor can be used 

literally, on the one hand, or to stand for some institution that is in their control, on the 

other. This is evident with the use of the controller-for-the controlled metonymy as is 

the case with the following example:  

How Obama came to launch strikes in Syria 

President Barack Obama‘s policy toward Syria – three years of red lines and calls for regime 

change – culminated Monday in a barrage of airstrikes on terror targets there, marking a 

turning point for the conflict and thrusting the President further into it.(www.cnn.com, 

23/09/2014) 

In this excerpt, Obama and President are used metonymically to stand for the troops that 

„launch strikes‖. Actually, Obama‘s policy toward Syria that is said to have thrust the 

President „further‖ into the conflict is actually thrusting troops and soldiers into it. The 

President himself did not take part in the strike. This is an example of the controller-for-

the controlled concept. On the one hand, this type of metonymy hides who actually took 

part in the conflict and who committed those strikes. Text receivers are informed of the 
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names of the soldiers. On the other hand, however, using this metonymy makes the text 

comprehensible and easy to process.  

In the next excerpt, however, the name Obama is used literally: 

Obama signs executive order to build world’s fastest supercomputer 

China‘s Tianhe-2 became the fastest supercomputer in the world in 2013, beating the 

American Titan. Obama thinks it‘s time to bring that title back home. 

On Wednesday, he signed an executive order to announce the National Strategic Computing 

Initiative, which will be responsible for building the world‘s fastest 

supercomputer.(money.cnn.com, 30/07/2015) 

Here Obama signs the order himself. Obama refers to the person who is called Obama. 

Both abovementioned excerpts exemplify the way personal names can be polysemous. 

In the second excerpt a state-is-a person metaphor can be found as well (Lakoff 1990). It 

seems both metonymy and metaphor used with proper names can be viewed as sources 

of polysemy. As stated by Barcelona, names often originate as descriptions of a given 

entity on the basis of a different related entity or circumstance (Barcelona 2003). As he 

points out, proper names are often metonymic in origin, i.e. they refer to a circumstance 

or distinctive aspect closely linked to their referent. The name eventually becomes a 

rigid designator for its referent(s) (ibid.). In his view, however, the reverse process can 

take place as well.  As he has stated, when certain descriptions become real proper 

names, this constrains their grammatical behaviour. When their morphosyntactic 

behavior „seems to violate these constraints, so that they approximate the behavior of 

common nouns, again a metonymic motivation can often be discerned. As a result there 

often is „a metonymically induced change from common nouns to proper names and 

back to common nouns, hence a „metonymic return ticket‖  (ibid.) As a result, this 

process can lead to names having more than one referent, thus leading to polysemy. This 

is evident in the following excerpt: 

A Picasso has just been bought for a record US$179m, but is it worth it? 

The overnight record-breaking sale of Pablo Picasso‘s Women of Algiers (Version O, 1954-

55) for US$179m at Christie‘s in New York should come as no surprise.(The Guardian, 

12/05/2015)  

In the above excerpt, Picasso in the headline refers to a painting created by the artist 

Picasso. This is an example of creator- for- the creation metonymy. In the text of the 

article it is used as a „real‖ proper name and refers to the person Pablo Picasso. As a 

result, there are two different meanings of Picasso: the artist himself and a painting 

created by the artist.  

Different meanings of names can be caused by double metonymy. Double metonymy is 

a repeated mapping of the same expression (Dirven 2013:33). In the following headline, 

Mercedes refers to the person who was driving the Mercedes car, produced by the 

company ‗Mercedes‘.  



13 

 

 

 

Мерцедес блъсна човек във Варна (http://www.bnews.bg, 25/05/2015) 

A Mercedes hit a person in Varna. 

Therefore, there is a double metonymy: producer-for-the produced and controller-for-the 

controlled.  

In another context, Mercedes can have a different meaning- it can stand for the 

Mercedes team: 

Lewis Hamilton has ‗no confidence‘ in Mercedes for Japanese Grand Prix. (The Guardian, 

22/09/2015).  

To sum up, we can say that proper names in texts can be used literally, metonymically, 

or metaphorically. As a result, a proper name can have more than one meaning. The new 

meaning is created by metonymy and metaphor and determined my context, either 

global or local, since meaning changes with context. As a result, proper names become 

polysemous. Although metonymy and metaphor used with names can cause some 

generalizations and incorrect assumptions, they make understanding of text and 

information processing easier. 
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RADICALS, EXTREMISTS, TERRORISTS … REFERENCES TO MUSLIMS IN 

THE BRITISH AND THE BULGARIAN PRESS (A COMPARATIVE STUDY) 

Desislava Cheshmedzhieva-Stoycheva 

 

Abstract: The paper presents a general overview of the theoretical background on the topic of 

Muslim radicalization. It is part of a bigger project on the image of Muslims in the Bulgarian 

and the British press and provides the analysis of the most frequently encountered terms 

associated with Muslims. The paper has been provoked by the processes observed in Muslim 

diasporas in Europe in general and in Bulgaria in particular and the way these events get 

covered in the media. The main issue that the paper addresses is whether or not there is any 

difference in the application of terms like terrorist, radical, extremist, etc. to individuals part of 

the society subject of representation of the respective media and to individuals which are 

considered foreign to the society being presented, e.g. members of terrorist groups functioning in 

other countries. 

Key words: media discourse, Muslims, radicals, extremists, radicalization 

 

I. Introduction 

As a natural consequence of the processes of globalization, economic crisis, armed 

conflicts and the so-called Arab spring the flow of Muslims to Europe and the States, 

territories considered religiously predominantly Christian (in the widest sense), 

increased. This brought the religious Other in the focus of public attention and the media 

as well.  

The general stereotype associated with Muslims, and actively fuelled by the press, 

especially ever since the events from Sept. 11, 2001 (World Trade Center, The Pentagon 

in the USA), March 2004 (Madrid), July 7, 2005 (London metro, UK), and the most 

recent one of Jan. 8, 2015 (Charlie Hebdo, France), to name but a few, has been of 

terrorists and fanatics (see Said 1997; Richardson 2004). However, while the image of 

Muslim terrorists at the beginning of the century has been associated more with threat 

coming from outside, the events around the attack on the London metro and Charlie 

Hebdo, among many others have prompted the development of the stereotype of 

Muslims as a threat coming from within (see Hoffman 2014: 5ff)
4
. Media and various 

analysts started talking about the threat posed by Muslim communities within various 

countries in Europe and the USA and the undergoing process of radicalization. Terms 

like radicals, extremists, jihadists, Islamists, in addition to the existing terrorists, 

became part of the nominative chain used in media discourse on Muslims. 

                                                           
4 Hoffman (2014: 5ff) actually discusses various evidence suggesting that the attack on the London Metro was not a result 

solely of home-grown terrorists but carefully plotted and acted out campaign of Al‘Qaeda. 
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In addition, the topic piqued the interest of psychologists, forensic investigators, 

sociologists and all scholars who in one way or another were affected by the 

phenomenon of an Islaam which was getting more visible and was also growing radical. 

There were various theories about the process of radicalization, the profile of terrorists, 

and ultimately the possible ways to tackle Islamic extremism as a result of the other 

studies (see Whine 2007; Hoffman 2014). Linguistically, however, the process of 

radicalization and its presence in the press is not so widely discussed. The reason for this 

might be, as stated by Horgan (2005: ix) that media have mostly the function to inform 

about and not analyse a phenomenon. As he states „The press simply relates events. 

Itdoes not seek to explain them and even less to instruct. But then, that is not its role‖. 

Still, having in mind the analysis sections in various newspapers, the editor‘s columns, 

as well as some interviews, it might be argued that media are actually trying to get to the 

essence of the issue and provide a kind of explanation. 

It should, however, be taken into consideration that media as a mirror of reality as well 

as its creator, are influenced by the processes going in a specific society and can 

therefore reflect these realities in a different way. As Ranstorp (2010: 1) states in 

reference to radicalization for example: 

It is also clear that the radicalization processes are becoming more challenging toaddress as it 

is simply not just a linear progression, a complex combination ofpush–pull factors or that 

people move in and out of roles and functions. Whileviolent radicalization has gradually 

emerged at the top of the EU counterterrorismagenda, it has been accompanied by a relatively 

embryonic understandingabout the processes and interplay of factors that contribute to 

radicalization thatare playing out differently in Paris, Rome, London or Copenhagen in terms 

ofthe underlying causes, nature and direction of the radicalization forces. (Ranstorp 2010: 1) 

So, using Ranstorp‘s understanding of the process of radicalization as being unique in 

the different countries, it could be stated that its presentation in the different media 

discourses would be different due to exactly the same reasons presented in the quote 

above. 

Looking at the data available on Muslim communities in the UK and Bulgaria, one 

could clearly see the differences which could contribute to different presentation of the 

phenomenon. 

Although, Islam is viewed as the second largest as well as the fastest growing religion 

covering about a quarter of the population (see PewForum 2011; PewResearch 2011), 

„[r]eligious adherence, which used to be more or less a characteristic of a specific group, 

is no longer a constant‖ (Cheshmedzhieva-Stoycheva 2015: 106). We are witnesses of 

second or third generation immigrants who identify with a specific ethnic group, e.g. 

French, German, British, while at the same time show allegiance with the confessional 

group of their ancestors. 

Based on the data from the Census in 2001 the number of Muslims in the UK is 

estimated at 1.6 million in England and Wales, while 42 000 live in Scotland. However, 



16 

 

 

 

due to the voluntary nature of the question on religious adherence, it is assumed that the 

numbers are much higher (see Whine 2007).The figure that the government agrees on is 

2 million. In 2011 the number has increased by a million and it is estimated as 2.7 

million (see CensusReport 2015). Looking at the country of origin it is stated that: 

Over two thirds are from the Indian subcontinent, but only from a limited numberof areas. 

Indian Muslims are primarily from Gujarat; Pakistani Muslims tend to be from the poorer 

districts of Kashmir and the Punjab. The 2001 Census also showed that almost 55 percent 

of Pakistanis and 46 percent of Bangladeshis were born in the UK. The Muslim 

population isone of the youngest in the United Kingdom. (Whine 2007: 25; see also 

CensusReport 2015) 

In addition, as stated by Hoffman: 

Islam, which is primarily South Asian in character in the UK, has become a powerful 

identifying force among Muslims. Interviews suggest that British Muslims are very integrated 

into a global Muslim umma, or community. Events in Palestine, Iraq, Afghanistan, Chechnya, 

and theBalkans have provided the driving force for activism and recruitment.Religion, not 

ethnicity, defines many second- and third-generationBritish Muslims.(Hoffman et al. 2007: 

viii) 

The situation in Bulgaria is different. The number of Muslims based on the poll in 2011 

is 577,139 or 7.8% of society.Ethnically the group is comprised of Turks – 444,434, of 

which 420,816 – Sunni and 21,610 – Shi‘a, Bulgarians and Pomaks – 67,350, Roma 

(Gypsies) – 42,201(see Wikipedia/En/). The biggest Muslim group, the Bulgarian Turks, 

have been in Bulgaria for more than six centuries
5
 and are nowadays mostly 

encapsulated within their group and organized by their own party – the Movement for 

Rights and Liberties.Thus they have representation in society; they feel protected both 

politically and culturally. Interesting enough, Muslim radicalization applies to another 

ethnic group, which actually jives with the profile of terrorists-to-be, i.e. the ethnic 

group of Roma.  

Sociology looks into the processes which prompt people to join social movements, such 

as Islamic activism, and as some of the reasons for such a choice of group belonging 

they point out „growing sense of social anomie, despair, andanxiety‖ (Wiktorowicz 

2004: 6). Such group movements were seen as „escapist coping mechanisms through 

which individualsregain a sense of belonging and empowerment‖ (op. cit.) 

Looking at these theories, it can be concluded that radical ideas find fertile soil for their 

development in individuals or groups of individuals who feel dispossessed, rejected, 

outcast and socially or politically excluded, people who feel that they do not belong. In 

this aspect while first, second or third generation Muslim in the diasporas in the UK 

                                                           
5Bieber (2000) states that Muslim presence in the Balkans is recorded during the 13 th century but the more significant 

presence dates from the Ottoman conquest. Still other sources mention that Muslim presence in Bulgaria had been 

observed as early as mid-ninth century when there were Muslim missionaries sent to the country (see Wikipedia/En/; 

Norris 1993) 
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might fit the profile to a big extent, in Bulgaria it is not Turkish or Bulgarian-

Mohammedans who fit the profile of subjects susceptible to radicalization, but 

Bulgarian Roma. This particular group is sought for and wooed by political parties only 

at the time of elections. In addition, the bigger part of the group is illiterate, low in their 

standard of life, non-defined in their religious adherence (some members of the group 

define themselves as Christian, others as Evangelists, still others as Muslim). Converting 

or choosing Islam over other religions gives them prestige in addition to financial 

benefits. They began translating radical literature, organizing their own mosques, 

changing their appearance. 

Based on all this the major assumption this paper seeks to confirm is the fact that 

radicalization in Bulgarian media will be mostly presented as a characteristic of 

Bulgarian Roma while in the British media the phenomenon is expected to be associated 

mostly with the Asian Muslim diaspora in the UK. Stemming from this assumption is 

the idea that the term radicals will be primarily attached to members of these two major 

groups in the respective countries. 

Another main issue that the paper addresses is whether or not there is any difference in 

the application of terms like terrorist, radical, extremist, etc. to individuals part of the 

society subject of representation of the respective media and to individuals which are 

considered foreign to the society being presented, e.g. members of terrorist groups 

functioning in other countries. 

Using Critical Discourse Analysis as a major approach together with Content analysis 

and comparative linguistics the paper analyses the representations of Muslim radicals in 

the British and the Bulgarian media and the associations or feelings such representations 

provoke. 

The paper is a part of a bigger study on the image of Muslims in the British and the 

Bulgarian media and it is based on a corpus which consists of Bulgarian and British 

newspapers the publications of which formulate the object of the study. The newspapers 

analyzed include the Bulgarian newspapers: Dnevnik (Dn), Standart (St), 24 chasa 

(24ch), Trud (T), and Novinar (N). The British newspapers include The Independent 

(In), The Guardian (G), The Daily Mail (DM), The Daily Telegraph (DT), and The 

Mirror (M).  

It was mostly the electronic versions of said newspapers which were used as sources for 

the corpus. The newspapers selected are representatives of both the serious as well as 

the tabloid press which provides a better foundation and objectivity of the study.  

The period of publications covered is Sept. 2014 – July 2015. The total number of 

publications on Muslims is: 949 in the Bulgarian newspapers and 1128 in the British 

newspapers. The articles selected for analysis were coded as Muslim/radicals or 

radicalization and were then extracted out of the total number of publications thus 

providing a total of 374 articles in Bulgarian and English (250 in Bulgarian and 124 in 

English) which present the immediate corpus of the paper. 
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II. Analysis 

 

The analysis of the references to Muslims used in the corpus of Bulgarian and British 

articles could be summarized in the following chart: 

 

Chart 1. References to Muslims in the Bulgarian and the British publications 

The comparison of references reveals some differences which account for the different 

perception of Muslims in the Bulgarian and the British media discourse. As could be 

clearly seen from the chart the foremost reference to Muslims used in the Bulgarian 

press is of radical/ radicals, followed by terrorist. Jihadist and Islamist share the third 

place with similar results.  

The differences in the references to Muslims used by the British media are not as big as 

in the Bulgarian media discourse, however, preference is given to Islamist, followed by 

extremist and terrorist, while radical comes fourth. 

The reference which is used the least in both of the analysedmedia discourses is fanatic. 

Looking at some of the easily accessible English dictionaries and thesauruses, like 

Thesaurus.com and Dictionary.com, we could see that the semantic field developed 

around the notion of terrorist as one of the main associations of Muslims in the media 

(see Richardson 2004), consists of lexemes such as bomber, guerilla, radical, rebel, and 

thug as immediate synonyms. However, the corpus for this study does not feature the 

use of guerilla, rebel or thug attributed to Muslims in either of the countries reviewed, 

and bomber is sporadically attached to members of ISIS. At the same time, terrorist ―a 

person, usually a member of a group, who uses or advocates terrorism‖ is presented as 

part of the semantic field of radical, defined as ―a person who advocates significant, 

often extreme change‖ (see Thesaurus.com). 

Based on the definitions of the terms used, it could be concluded that the Bulgarian 

media favours and promotes the association of Muslims as advocates of extreme 
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changes which in its essence is void of negative connotations. The reference used most 

extensively in the analysed British media on the other hand, although void of negative 

connotations, has the flair of urgency and scare as Islamist is generally defined as ―a 

supporter or advocate of Islamic fundamentalism‖ (Dictionary.com). Another difference 

which is obvious in the two references used is the lack of religious connotation in 

radical, while the second one Islamist is closely connected with a specific religious 

adherence. 

Looking at the uses of the references in examples taken from the media we come up 

with headlines such as: [1] Tackling Islamist extremism: What the UK can learn from 

Denmark /h/ The Scandinavian country‘s radical Aarhus model aims to rehabilitate 

jihadis with counselling and reintegrate them into society /sh/ (In/ 20.07.15). The 

reference is usually used in combination with extremism as a noun phrase referring to 

the ideology preached by ISIS and the lure many young people fall prey to. At the same 

time, one must not forget that extremism is not a one way street and is not applicable 

only to Islamist ideologies. As stated by Ranstorp (2010: 9) ―we sometimes forget the 

close-knit continuity between opposite poles of extremism (right-wing and Islamic 

extremism) that constantly feed off each other‖. Supporting one form of extremism can 

easily provoke the development of another or other forms of extremism. This is evident 

in one of the headlines used in the British media in which Islamic extremism is 

compared to fascism: 

[2] David Cameron launches 5 year-plan to tackle Islamic extremism in Britain /h/ „It is an 

extreme doctrine subscribing to intolerant ideas‘ /sh/ Young Muslims are drawn to 

fundamentalist Islam in the same way young Germans were attracted to fascism in the 

20th century, David Cameron will suggest today, as he sets out a five-year strategy to 

combat Isis-inspired radicalisation./l/ (In/ 20.07.15) 

Paraphrasing the headline, it could be stated that Islamic extremism today is the new 

fascism of the 21
st
 century and the associations with fascism could provoke fear in those 

familiar with the exhibitions of this far-right ideology. The similarities between the two 

do not end here. Islamic extremism as some of the examples explicitly show (cf. [1], 

[5]), is intertwined in the discourse of war. The main idea presented explicitly in the 

media is that the West is at war with Islam (in the most generic sense). This is 

metonymically suggested through the use of the name of UK‘s prime minister David 

Cameron and his plan to ―tackle‖ Islamic extremism, throughthe use of the generalized 

idea of the West standing for various countries which have joined efforts to reduce the 

possibility for extremist ideas to be instilled in some of their subjects or through the use 

of military lexis: e.g. combat, fight, tackle, enemy, struggle, etc. (see [1], [2], [3], [5]).  

[3] Isis threat: David Cameron to discuss plans to tackle‟common enemy‟ with Indonesia 

and Malaysia on trip to South East Asia /h/ In his recent counter-terror speech, Mr 

Cameron called the fight against Islamic extremism‟the struggle of our generation‟ /sh/ 

[…]  (In/ 26.07.15); [4] David Cameron extremism speech: Read the transcript in full /h/ 

The PM outlined plans for a new Extremism Bill to prevent radicalization /sh/ The Prime 

Minister has vowed to tackle the ―poison‖ of extremism in a speech laying down the 
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Government‘s strategy for the next five years./l/ (In/ 20.07.15); [5] Australian MP George 

Christensen tells protesters – „we are at war with radical Islam‘/h/ Christensen warns it is 

‗foolishly naive‘ to tallow a culture of appeasement to fester /sh/ (In/ 19.07.15). 

The examples clearly show the idea of War waged against Islamic extremism and 

Islamic ideology. They try to create the negative image of the religious Other by 

presenting them as enemies and associating Muslims with terrorists. Thus the main aim 

is to stigmatise radicalism and denigrate Islamists. At the same time, however, this 

rhetoric of war against Islam is one of the „narratives‖ used extensively by more radical 

members of the community in order to convert moderate Muslims to being more 

extreme or radical in their views. The language of the media further supports the 

historical evidence used by radical preachers as a „narrative of humiliation‖ of „West‘s 

aggressive design from conflict zones: Palestine, Iraq, Afganistan, Chechnya, Kashmir 

[…] Reinforcing these are the metaphorical wars – disputes over headscarf; Mohammed 

cartoon and countless other controversies. All these conflicts and controversies, big and 

small, act like streams feeding a single river.‖ (Ranstorp 2010: 11; see also Korteweg et 

al. 2010: 32) Thus the media and their belligerent language justify this idea of 

humiliation of Islam and could trigger the process of radicalization. All this gives 

Ranstorp the reason to conclude that „Terrorism is invariably the ‗propaganda of the 

deed‘ and the media has oftenbeen charged as being the ‗oxygen‘ of terrorism‖ 

(Ranstorp 2010: 15). 

Other publications try to shed light on the definition of Islamist extremism: 

[6] Crackdown on prayer groups in schools after revelation a 17-year-old was found 

‗preaching‘Islamic State ideology in a Sydney playground /h/ NSW government will 

conduct an audit of public school prayer groups. It follows allegations a teen was 

preaching Islamic extremism at school The 17-year-old attended Epping Boys High 

School in Sydney NSW Police will launch training for education department on 

radicalization /sh/ (DM/ 28.07.15). 

The phrase is used mostly in articles about the counter-terror measures to be undertaken 

by the British government in order to prevent any possible attacks on behalf of ISIL/ 

ISIS or other terrorist groups associated with them. Another group of articles featuring 

the use of the same phrase has to do with the possibility of radical Islam being preached 

in Australian and British schools. Thematically both groups of examples lead to the 

process of radicalization of Muslim diasporas and the possibility of stimulating home-

grown terrorism, which again is another public scare that gets easily fueled by the 

media. 

As stated by Springer the threat is a substantial one as „Islamic radicalism is defined as a 

sometimes violent movement seeking to radically change local, national, and global 

social and political landscapes. Radical Islamists believe suchactions are justified by the 

tenets of Islam, thereby making it God‘s will.‖ (Springer et al. 2009: 18). The idea of 

threat and danger is reflected in the British media through the direct naming of the 

threat, i.e. ISIS, through the need of legislative measures to fight it, thereby by 
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criminalizing Islamic extremism, as well as through the discourse of war used 

extensively in the presentations on the topic, as well as through the discourse of 

medicine (see [4] „poison‖). 

There are also some interesting comparisons achieved through intertextual references to 

fiction characters: [7] Western leaders have been treating Islamic extremism like ‗Lord 

Voldemort‘ /h/ Counter-extremism expert says the failure to name and shame Islamist 

ideology for what it is has led to youngsters joining Isis in their hundreds /sh/(In/ 

20.07.15). The intertextual reference is intriguing as it uses a well-known character in 

the Harry Potter series. It is interesting that the literary image of Islamic extremism is 

presented as Lord Voldemort the negative figure of highest rank and the main opponent 

to the main positive character Harry Potter. The lead of the publication clarifies one 

aspect which is used for the intertextuality to be activated: ―Islamic extremism has been 

treated like a ‗Lord Voldermort‘ taboo subject in Britain‖/l/ (In/ 20.07.15), so no one 

dares talk about it and when they do it is usually through euphemisms. Another aspect is 

the invisible nature of Lord Voldemort as the wizards fear him but they do not always 

see him. Another line in which the similarity is activated is based on the appearance of 

the Dark Lord: i.e. his hideous look. Both qualities could be attributed to Islamic 

extremism. 

The examples above show the interchangeable character of the references used. 

Extremism can lead or be a result of radicalization. Islamism and radicalization can be 

the next step to jihadism or terrorism. So all references are interconnected but they all 

refer to Muslims or to people of the same religious adherence. 

Looking at the examples from the Bulgarian media discourse it could be stated that the 

same principle of interchangeability of references is observed:  

[8] Ахмед Муса и негови обкръжени обвинени в радикален ислям/h/ […]По-голяма 

част от обвиняемите – 10 души– са роми от Пазарджик (‗Ahmed Musa and his closest 

companions charged with radical Islam /h/ […] A bigger part of the charged, 10 people, 

are Roma from Pazardzhik‘ – St. 02.07.15); [9] Отмениха условните присъди на 

мюфтиите за радикален ислям /h/ (‗The sentences of the muftis accused of preaching 

radical Islam were suspended‘ – St/ 01.07.15);[10] Aрести за джихадистки проповеди 

във Фейсбук (ОБЗОР) /h/ (‗Arrests for jihadi sermons in Facebook‘ – St/ 31.03.15); [11] 

Ахмед Муса и 13-те му „пророка‖ на съд за пропаганда на война и радикален 

ислям/h/ (‗Ahmed Musa and his 13 prophets tried for war and radical Islam propaganda‘ 

– T/ 02.07.15); [12] Задържаните за радикален ислям остават в ареста /h/ (‗Those 

charged with radical Islam remain in custody ‗ – N/ 26.11.15). 

However, the collocation radical enters into most frequently is with Islam as in radical 

Islam. Jihad and its derivatives are used mostly as clarification to radical Islam and the 

act of radicalization. Despite the different collocation the terms are used interchangeably 

in reference to both local (Ahmed Musa/ Moses) as well as foreign Muslims (e.g. 

memebers of ISIS) 
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Seemingly as a confirmation to the statement made in the Introduction that 

radicalization as a process is mostly associated with the members of the Roma ethnic 

group in Bulgaria, most of the publications dealing with Bulgarian radicals talk about 

Ahmed Musa
6
, a Roma, and some other imams who are of Roma ethnic background as 

well, who are all charged with preaching radical Islam.The examples equate radical 

Islam to jihadi ideology/ preachings as well as to war (jihad)
7
 propaganda. 

Similar to the British examples about the measures understaken by the state in order to 

prevent the spread of radicalization and its criminalization, the articles from the 

Bulgarian media also talk about court trials of people preaching such ideology but they 

also criminalise the group of Roma as a whole. The ethnonym Roma is present in most 

of the articles presenting the case of radical Islam in Bulgaria. Thus the constant 

reiteration of this ethnic background in the context of radicalization could create a 

permanent link between the two phenomena and thus attribute a new negative feature to 

the group of Roma in Bulgaria. 

The language of war is evident in the Bulgarian examples as well: gunpowder kegs, 

belligerent, hunt, police, gendarmerie, take over, etc.: 

[13] Гетата като бурета с барут /h/ (‗Powder Keg Ghettoes‘ – St/1.04.15); [14] 

Държавата загуби контрол над гетата /h/ (‗The Country lost control over the ghettoes‘ 

– St/ 27.11.14); [15] Ислямът превзема гетата с много пари /h/ (‗Islam takes over the 

ghettoes with a lot of money‘ – St/ 28.11.14); [16] ОБЗОР: ДАНС на лов за 

джихадисти /h/ Полиция и жандармерия блокираха рано сутринта ромските махали 

в Пазарджик, Пловдив, Хасково и Смолян. […] /l/ (‗Review: SANS on a jihadists hunt 

/h/ Police and gendarmerie blocked the Roma neighbourhoods in Pazardzhik, Haskovo 

and Smolyan early in the morning‘ – St/ 25.11.14). 

Intertextuality is also used quite extensively here on several levels. There is first 

reference to the Qur‘an through the name of the acused – Ahmed Musa as one of 

Mohammed prophets in the Qur‘an is actually called Musa/ Moses (cf. Qur‘an Surah 

7:144)
8
. This association of the radical imam with the prophet gives him a higher status 

in the society of believers, even more so as it is actually Ahmed Musa who is presented 

in the media as having prophets which linguistically attributes to him even higher 

statusas the one chosen by Allah. 

                                                           
6 Musa is the Bulgarian equivalent of Moses 

7 Based on the definitions of jihad there are two meanings involved: ―Jihad means ‗to strive‘ or ‗to struggle‘ in Arabic. 

The term has a dual religious connotation, involving an outwardly directed struggle against oppression and tyranny and 

an inwardly directedpersonal struggle for holiness‖. (Springer et al. 2009: 2). Looking at some online dictionaries the 
following definition of the term is given: jihadist is ―an Islamic fundamentalist who participates in or supports jihad, 

especially armed and violent confrontation‖. A further link is provided to mujahedin, defined as ―Muslim guerrilla 

fighters, especially in Afghanistan and Iran.‖(Dictionary.com). Jihad or jehad refers to ―a holy war undertaken as a sacred 
duty by Muslims. 2. Any vigorous, emotional crusade for an idea or principle. (Dictionary.com) 

8 Каза: ―О, Муса, Аз теб избрах над хората чрез Моите послания и Моето Слово. Вземи онова, което ти дарих, и 

бъди от признателните!‖ (Koran.bg) ―[Allah] said, ‗O Moses, I have chosen you over the people with My messages and 

My words [to you]. So take what I have given you and be among the grateful‘.‖ (Quran.com 2015) 
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In addition there are headlines which intertextually refer to novels, e.g. [17] Гета с 

часовников механизъм /h/ (‗Clockwork Gettoes‘ – St/ 26.11.14). The association here 

is probably with the wayward character of the people inhabiting Roma neighbourhoods. 

Similar to Anthony Burgess‘ Clockwork Organge, ―Clockwork Ghettoes‖ is suggestive 

of the ultra-violence which could be spilled over the country in case Roma 

neighbourhoods are steered in that direction. That same idea is further supported 

through smouldering fanatic crucibles which is used metaphorically to describe Roma 

neighbourhoods and the threat they posethrough headlines such as: 

[18] Салафитски бумеранг /h/ […] Необходим е комплексен и сериозен подход, 

който да обърне внимание на цъкащите в гетата бомби (‗Salafiti Boomerang /h/ A 

compex and serious approach is needed to address the issue of the bombs ticking in the 

ghettoes‘ – St/ 05.04.15); [19] Уахабитска книга от ХVIII в. стреснала ДАНС /h/ 

(‗Wahhabi book from the 18
th

 century startled the State Agency for National Security‘ – 

St/ 30.11.14). 

Both headlines use references which are more specific in their meanings referring to 

trends in Islam which might be difficult to process and understand by those not 

introduced to the topic. The threat associated with these two trends of Islam 

interpretation stems from the fact that both Salafism and Wahhabism are connected with 

the rise of ISIS, the ultra-conservative ideology they preach and the resulting from it 

extreme actions against anyone who does not follow their understanding of the Qur‘an. 

The suggestion of such occurrences in Bulgaria is threatening enough. In addition, the 

idea of a radical boomerang going out of the country and coming back with even higher 

velocity, the presence of radical literature and the notion of easily excitable 

neighbourhoods (ticking bombs, clockwork ghettoes, smouldering crucibles, etc.) paint 

the picture of an upcoming apocalypse. 

It is interesting to note that the British journalists have refrained from using more 

specific references such as different trends in Islam (Salafism, Wahhabism) directly in 

the headlines of their articles. The reason for this might be the strife for clarity and 

informativity. Readers who are not involved in the subject would be hindered in their 

understanding of the publication and might not even read it if such informationally-

intense terms are placed directly in the headlines of the articles. Thus, the linguistic 

choice of Bulgarian journalistsmight be accounted with the strife at sensation as both 

Salafiti and Wahhabi sound Arabic, therefore foreign, thus probably intriguing. 

III. Conclusion 

The paper has managed to address the questions raised in the introduction and the 

analysis has shown that terms like radicals, jihadist, extremists, and Islamists, although 

entering different collocations in the British and Bulgarian publications, are used 

interchangeably to refer to local as well as foreign members of the global Muslim 

umma. The differences observed relate to the main topics discussed in the publications 

where these references appear. While British publications discuss various topics such as 

government measures against radical Islam, cases of radical Muslims preaching in 
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schools and mosques, the threat posed by ISIS, or former ISIS recruits who have come 

back to the UK, Bulgarian publications are more restricted in their topic of presentation 

and focus mostly on the trial against thirteen imams from Pazardzhik and the region 

charged with preaching radical Islam as well as with cases of alleged jihadis passing 

through the country or news about ISIS. This brings about the difference in the referents 

the terms apply to: in the UK they refer mostly to people who are Muslim by birth (there 

are only few exceptions mostly related to publications about converts to Islam), while in 

Bulgaria the references are to members of the Roma community who have converted to 

Islam and have taken a more radical stance. 

The analysis has shown similarity in some of the devices used in conveying the threat 

posed by such radical elements in society. Both the British and the Bulgarian 

publications which were analysed show the use of intertextuality, discourse of war and 

medicine in order to stigmatise radical Muslims and radical Islam in general.  

Other linguistic choices which differ in both media discourses have to do with general 

versus more specific references used in the headlines of the publications. The analysis 

has shown that Bulgarian journalists are not concerned about using semantically more 

specific terms like Salafism and Wahhabism probably mostly due to their Arabic origin 

and the curiosity they might trigger in readers even if the latter are not so well-versed in 

the subject.  

The paper, however, only outlines some of the main trends observed in the use of 

references such as radical, extremist, jihadist, etc. to Muslims in the British and the 

Bulgarian media discourse and as a part of a bigger study is far from being exhaustive 

on the topic. 
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A GENDER-BASED STUDY OF APOLOGY SPEECH ACTS IN BRITISH AND 

BULGARIAN TV SERIES 

Deyana Peneva 

 

Abstract: The major aim of this paper is to examine the way Bulgarian men and women 

apologize and investigate whether they exhibit differences with respect to the apologetic behavior 

they adopt in comparison to British male and female native speakers. The article focuses on the 

speech act of apologizing and it draws on two linguistic datasets for its analysis: six episodes 

from a British TV series Scott & Bailey and six episodes of comparable data from Glasshome, a 

Bulgarian TV series. Extracts of data containing apology speech acts in both corpora are 

compared qualitatively and quantitatively and the issues of apology strategy, type of offence, 

social status and social distance are discussed with respect to gender cultures and politeness.  

Keywords: apology speech act, gender, politeness, social distance, social status 

 

Introduction 

The present article is a brief introduction of a bigger paper into the investigation of 

British and Bulgarian apologies. It compares the strategies used by male and female 

participants for the purpose of revealing whether or not sex differences occur. It further 

focuses on some pragmatic and sociolinguistic aspects of the apology speech act which 

could uncover new challenges and prospects regarding intercultural communication and 

awareness about the importance of understanding speech acts internationally. 

The basic method of analysis for the purposes of the present study is Recording 

naturally occurring talk in interaction. The data collected through this method consist of 

a printed corpus of 98 examples of dialogue structures to be used for qualitative and 

quantitative analysis that are gathered from naturally occurring spontaneous 

conversations taken from a British TV series Scott & Bailey (2010-2014) and a 

Bulgarian one Glasshome (2010-2012).  Additionally, among the drawbacks of using 

TV series as a means of collecting data and information are the following: they are 

artificially recorded and one is able to elicit contextual information after watching 

several episodes (that is: the relationships between the participants, their roles and 

specific knowledge about their personalities) (Beebe, Cummings 1996). On the other 

hand, some of the advantages of using collected corpus of apologetic expressions from 

films are considered suitable for the present research work as the films are accessible 

and the quality of sound is rather good. The context is made explicit for the researcher 

as they are supposed to be viewed by the audience. What is more, TV films present a 

variety of apologetic situations and strategies which usually appear as spontaneous 

speech whereas at the same time certain pragmatic elements of a particular culture can 

be investigated. Moreover, TV films are normally geographically oriented and their 

linguistic and pragmatic discrepancies can be easily recognized by their audiences as 

their own. What is more, the data of 98 apology situations (53 apology exchanges-
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dialogues in English and 45 in Bulgarian) come from a corpus of 142 and 155 apology 

utterances respectively collected through the above mentioned method. The dialogues 

were first recorded then the exact apology communicative acts were written down. The 

apology speech situations (for speech situation see Hymes 1975; James 1980; Dobreva, 

Savova 2009)  which could comprise several speech acts represent socially 

differentiated situations concerning breaches in time and space arrangements, possession 

damage and talk misunderstandings and typical everyday offences in people of more, 

equal or less social power. 

With respect to gender expectations about how men and women tend to speak (that is, 

gender norms) this varies across cultures, as norms typically regard the use of 

indirectness. A number of research works have been conducted on gender differences in 

speech acts realization, though not much attention has been paid to sex differences in the 

performance of the speech act of apologies. The findings seem to suggest that gender 

differences exist in politeness - in that respect that women are considered to be more 

polite, less critical and willing to use more softening techniques and devices than men 

(Lakoff 1975; Tannen 1990; Holmes 1995). Holmes stresses the point that mainly 

women enjoy talking and regard this as an essential medium to keep in contact with 

friends and people in their social surrounding. Women tend to see and use language 

more to establish, maintain and develop personal relationships whereas men tend to see 

language more as a way of obtaining and providing information. Holmes also adds that 

women are more prone to using positive politeness than men which supports the fact 

that women show concern for the feelings of the people they are talking to. Regarding 

the context of apologizing Zimmerman and West (1975), Fishman (1980) and Tannen 

(1990) suggest that there are both similarities and differences between males and 

females with respect to apologies which result from social variables such as age, 

ethnicity, social status and rank. 

This corpus clearly illustrates that there are certain sex differences in the distribution of 

apologies. In this respect Table 1 summarizes the apology patterns with view to 

interacting pairs [female (apologizer) to female (apologizee) – F-F; female to male – F-

M; male to female – M-F, male to male – M-M]. 

Table 1 
Scott & Bailey Glasshome 

apology 

pattern 

number of 

dialogues 

percent apology 

pattern 

number of 

dialogues 

percent 

F-F 23 43. 3% F-F 18 40% 

F-M 15 28. 3% F-M 17 37. 78% 

M-F 9 16. 99% M-F 8 17. 78% 

M-M 5 9. 43% M-M 2 4. 45% 
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Total 53 100% Total 45 100% 

/In calculating the percentages I follow the standard procedures, namely, as the total dialogue 

exchanges amount to 53 and 45 respectively, we divide the number of occurrences of a particular 

pattern by the total number, which is then multiplied by 100/. 

In both sets of data it becomes obvious that apologies are most frequent among females 

(F-F) and females to males (F-M), 71. 6% (43. 3% + 28. 3%) and 77. 78% (40% + 37. 

78%) respectively, whereas apologies between men and men to women are rare. One 

could suppose that apologies may function differently for women and men.  

Since apologies are typically viewed as positive politeness strategies as their main 

function is to assure the apologizer (the speaker) that s/he is liked, respected and noticed 

and that „the maintenance of a conflict-free relationship is desired‖, we could expect 

that females are more likely to emphasize approval and forgiveness of the hearer and use 

strategies of expressing responsibility, sympathy and interest; asserting/presupposing 

knowledge of hearer‘s concerns; offering, promising, including both speaker and hearer 

in the interaction, wanting others to appreciate and approve of their act of apologizing, 

that they are following the social norms of behaviour (Brown, Levinson 1987a). What is 

more, women may consider apologies for wrongdoings more important in maintaining 

relationships than men typically do. The low frequency of apologies used by males may 

illustrate that they are still downgrading the importance of apology or they are 

interpreting apologies differently from women.  

Since the present paper does not aim to stress on who actually, men or women, 

apologize more frequently, but on the type of apology strategies used by men and 

women in both sets of data, I focus mainly on two apology patterns (types of interacting 

pairs) and namely, F-M and M-F in both corpora. 

 

Apology strategy 

A number of researchers have introduced a system of apology classifications (Fraser 

1981; Olshtain, Cohen 1983; Trosberg 1987; Aijmer 1996). I have focused on Aijmer‘s 

classification of apology strategies on the presumption that it gives a more complete and 

detailed overview of apology patterns. 

The study follows Olshtain and Cohen‘s basic model of apology realization with respect 

to the main apology strategies and adopts Aijmer‘s view (1996) on sub-category 

apology patterns.  

The linguistic realization of the speech act of apologizing can take one or any 

combination of the following basic strategies: 

1. Illocutionary Force Indicating Device (IFID) /formulaic, routinized forms of speech 

act. It is always presented by words or an expression that contains a performative verb, 

such as apologize, forgive, excuse, regret (Austin 1962)/ 
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2. Explanation or account 

3. Taking responsibility 

4. Concern for the hearer  

5. Offer of repair/restitution 

6. Promise of forebearance    

 (Cohen, Olshtain 1981: 119; Olshtain, Cohen 1983: 22-23; Blum-Kulka et all 1989) 

While the main strategies can be said to be applicable in all languages, the sub-strategies 

may differ in availability among cultures (Aijmer1996). Categorized by their main 

functions, apology strategies can be labeled out as apology strategies (comprising the 

above mentioned six basic strategies with further sub-strategies), evasive strategies (the 

strategies in which the apologizer fails to take on responsibility and namely, 1) 

Minimizing the offence; 2) Questioning preconditions; 3) Blaming someone else; 4) 

Expressing sense of humour;  5) Offering compliment or praise and strategies for 

opting out (strategies in which the speaker denies responsibility in various forms and 

namely, 1) Keeping silent; 2) Explicit denial of responsibility; 3) Implicit denial of 

responsibility; 4) Justification; 5) Blaming the hearer.  

In the British TV Series Scott & Bailey the dialogue interactions under discussion in this 

paper are 24 (15 F-M and 9 M-F dialogues) in which 82 apology utterances were 

identified (52 F-M, 30 M-F). In Glasshome the dialogue patterns in question are 25 (17 

F-M and 8 M-F dialogues) which are presented with 102 apology utterances (69 F-M; 

33 M-F). In this respect Table 2 illustrates the distribution of female and male apology 

strategies.  

Table 2 
Scott & Bailey                                              Glasshome 

apology strategy         F % M           %              F          %             M % 

IFID /expressing 

regret/ 

12 23,07% 5 16,67% 14 20,29% 2 6, 06% 

IFID /offer of 

apology/ 

10 19,23% 2 6,67% 11 15,94% 8 24,24% 

IFID /request for 

forgiveness/ 

3 5, 77% 6 20,00% 10 14,49% 5 15,15% 

Explanation 5 9, 62% 0 0, 00% 5 7, 25% 2 6, 06% 

Taking 

responsibility 

/explicit selfblame/ 

0 0, 00% 0 0, 00% 3 4, 34% 0 0, 00% 

Taking 

responsibility 

4 7, 69% 0 0, 00% 4 5, 80% 2 6, 06% 
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/self-deficiency / 

Taking 

responsibility /lack 

of intent/ 

5 9, 62% 0 0, 00% 4 5, 80% 0 0, 00% 

Taking 

responsibility  

/recognizing the 

other person as 

deserving apology/ 

0 0, 00% 5 16,67% 0 0, 00% 2 6, 06% 

Taking 

responsibility  
/expressing 

embarrassment/ 

3 5, 77% 0 0, 00% 0 0, 00% 0 0, 00% 

Taking 

responsibility  

/explicit 

acknowledgement/ 

0 0, 00% 2 6, 67% 5 7, 25% 1 3, 03% 

Concern for the 

hearer 

2 3, 85% 3 10,00% 0 0, 00% 3 9, 09% 

Offer of repair 2 3, 85% 3 10,00% 2 2, 90% 0 0, 00% 

Promising of non-

recurrence 

0 0, 00% 0 0, 00% 3 4, 34% 2 6, 06% 

Evasive strategy  

/minimizing the 

offence/ 

2 3, 85% 0 0, 00% 4 5, 80% 1 3, 03% 

Evasive strategy  
/questioning 

preconditions/ 

2 3, 85% 0 0, 00% 0 0, 00% 0 0, 00% 

Evasive strategy 
/expressing sense 

of humour/ 

0 0, 00% 2 6, 67% 0 0, 00% 1 3, 03% 

Evasive strategy   
/offering 

compliment or 

praise/  

0 0, 00% 1 3, 33% 0 0, 00% 1 3, 03% 

Strategy of opting 

out  /explicit 

denial of 

responsibility/ 

0 0, 00% 0 0, 00% 0 0, 00% 0 0, 00% 
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Strategy of opting 

out  /implicit 

denial of 

responsibility/ 

0 0, 00% 0 0, 00% 1 1, 45% 0 0, 00% 

Strategy of opting 

out  /justification/ 

1 1, 92% 1 3, 33% 3 4, 34% 1 3, 03% 

Strategy of opting 

out   /blaming the 

hearer/ 

1 1, 92% 0 0, 00% 0 0, 00% 2 6, 06% 

Total 52 100% 30 100% 69 100% 33 100% 

 

The findings reveal that women in both datasets use a greater number of apologetic 

strategies than men and take the offence more severely whereas men, on their part, take 

the offensive act as something ordinary. Women use mainly two types of IFIDs in 

British corpus – expressions of regret and offers of apology whereas Bulgarian data 

reveal preference to all three main types of IFIDs. Here are some examples: 

[1] Employee (F): „Sorry [IFID – expression of regret] I didn‟t mean it on Wednesday. I 

was … 

(Scott & Bailey, season 2, ep.3, 2012) 

 

[2] Siana:  „Ти си моя Дани. Наистина съжалявам. Дани, моля те, 

прости ми [IFID – request for forgiveness]. Не знам какво 

друго да ти кажа.” 

(Glasshome, season 2, ep.5, 2012) 

In Brirish corpus men show preference to expressions of regret and requests for 

forgiveness, while Glasshome data reveal preference to offers of apology. Women find 

it rather necessary to explicitly explain or give account for the wrongdoing whereas 

men, on the other hand, find it an ordinary act of inconvenience which is rather obvious 

to be given account for which is not the case with men in Bulgarian corpus who 

obviously consider explanation a necessary part in an apology. For example: 

[3] Dannie (M):  „Закъснях. Хвана ме задръстването[explanation].‖ 

(Glasshome, season 2, ep.3, 2012) 

With respect to the main strategy of taking responsibility, women in both corpora in 

many cases express self-deficiency or lack of intent but they differ in the other sub-

strategies of this type and namely, while the sub-strategy of expressing  embarrassment 

is preferred by British women it completely lacks in Bulgarian women, though other two 

sub-strategies may seem favoured by Bulgarian females – expressing self-blame and 



33 

 

 

 

explicit acknowledgement. This definitely points directly to positive politeness 

orienation. See the following examples: 

[4] Employee (F): „I was absolutely stricken by a flu bug[explanation]. I got 

bewildered     [embarrassment].” 

(Scott & Bailey, season 2, ep.6, 2012) 

[5] a secretary (F) to her colleague (M) 

Secretary:  „Извинявай, [IFID] че не ти се обадих за партито на 

отдела [taking responsibility – explicit acknowledgement]. 

Просто не осъзнах, че точно теб съм пропуснала 

[explanation]. Нали не мислиш, че е нарочно?[lack of 

intent]    

(Glasshome, season 2, ep.1, 2012) 

Regarding men, respectively, in both sets of data  they take full responsibility for the 

offensive act recognizing the other person deserving apology and justifying them, 

though the sub-strategy of self-deficiency was recognized in Bulgarian corpus which 

lacks in British. See the examples: 

[6] Andy apologizing to a colleague (F) for being incorrect in his assumptions about a 

project work. 

„I am sorry [IFID – expression of regret] I overreacted 

yesterday to the news of my project’s restructuring [taking full 

responsibility]. I do apologize for [IFID – expression of 

apology] making inappropriate assumptions about your 

decision. I do regret my comments [IFID – expression of 

regret] 

(Scott & Bailey, season 3, ep.2, 2013) 

[7] Hristo feeling sorry and apologizing to the woman he is to marry to for his obscene 

language and aggressiveness. 

Hristo:  „Просто не знам как да опиша това в какъв човек се 

превърнах. Не бях такъв. Вероятно настойчивостта ми 

да те направя моя съпруга след толкова много самотни 

години ме превърна в такъв нетърпелив и настоятелен 

човек [taking responsibility – self-deficiency].‖ 

(Glasshome, season 2, ep.4, 2011) 

In a view to the main strategies of concern for the hearer and offer of repair the findings 

reveal that they are equally used by males and females in the British corpus but there are 

no data for Bulgarian women using the first strategy (concern for the hearer) as well as 

there are no data for men using the strategy of offering repair. Here are some examples: 
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[8] Scott to her fiance: 

„I‟m sorry for throwing a plate over you. ....You did not 

deserve to be on the receiving end of my actions. You are fine, 

right? [concern for the hearer]‖ 

(Scott & Bailey, season 4, ep.2, 2013) 

A curious fact comes here that almost equal number of utterances are identified in 

Bulgarian men and women with respect to the strategy of promising non-recurrence 

whereas this strategy is not found in the British results. See the example: 

[9] Boryana knew how her son felt about a matter and knowingly went against his 

wishes. Then she tried to repair the offence she had done. 

„Не ми се сърди. Аз за теб мислих, само да си добре. Не ми 

се сърди. Няма да се повтори, обещавам ти [promise of 

non-recurrence].‖ 

(Glasshome, season 2, ep.8, 2011) 

Regarding the group of evasive strategies, women in both corpora show preference to 

strategies which aim to minimize the offence by questioning preconditions.  Contrary to 

this, when trying to minimize the offence men (British and Bulgarian) prefer to 

demonstrate their sense of humour or offer a compliment and in one case in Bulgarian 

data the strategy of minimizing the offence is used. Examples: 

[10] Scott apologizing to Bailey: 

„Bailey, it‟s hard to admit it but you are right. I have been 

ignoring your statements at the board meeting and actually I 

didn‟t feel I was hurting you in that way. I was pressed for 

time, you know and didn’t feel it that way[evasive strategy – 

minimizing the offence by questioning preconditions]. I am 

really sorry, it definitely won‟t happen again.” 

(Scott & Bailey, season 4, ep.6, 2013) 

 

[11] Harry made a rude remark about Alex‘s hair. Later he tried to redress the wrong he 

had done hurting her feelings. 

„Знам, че те нараних, котенце, но не можеш ли някога 

поне да ми простиш? Я виж, каква си сладурана!” 

[offering a compliment] 

(Glasshome, season 2, ep. 3, 2011) 

In a number of cases British women have used certain strategies of opting out and 

namely – justifying themselves or blaming the hearer whereas in the Bulgarian corpus 
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the strategies of opting out are revealed by the sub-strategies of implicit denial of 

responsibility and justifying themselves. For example: 

[12] Scott to the boss of the police: 

„Sorry, sir, but I am not the one to blame [justification].I think 

you should take full responsibility[blaming the hearer].‖ 

(Scott & Bailey, season 3, ep.7, 2012) 

[13] Dannie to Siana: 

„The fog was so dense that I couldn’t get there on time 

[implicit denial of responsibility].‖ 

(Glasshome, season 1, ep. 3, 2010) 

With respect to men in the area of using strategies of opting out, two sub-strategies are 

identified in both corpora – justification and blaming the hearer where the latter one 

prevails in the Bulgarian corpus. This could lead us to the assumption that Bulgarian 

men could demonstrate negative politeness orientation most probably trying to save 

their own face rather than save the hearer‘s.  

The results undoubtedly demonstrate that strategy selection depends on the estimation of 

how humiliating men and women perceive the apology strategies to be and the extent to 

which they damage the apologizer‘s face. According to Brown and Levinson (Brown, 

Levinson 1978: 82) and Holmes (1989: 24) apologies support the apologizee‘s negative 

face. In that respect men in both corpora do not fear having their face threatened and in 

the particular situation they are even keener than women to set things right and restore 

social balance.  They do not use as many strategies as women to formulate their 

apology, but prefer such set of strategies which will guarantee the success of the 

apologetic act. This definitely proves that men are not in the least less polite than 

women (which goes contrary to Holmes‘s hypothesis that women are more polite than 

men (also supported by other critics – Christie (2000: 161), Talbot (1998), Bergvall 

(1999a). Women, on the other hand, have used strategies which are both self-oriented 

and other-oriented (Holmes heysays that apologies are perceived by women as other-

oriented, 1989) which we could relate to their fear of having their face threatened. The 

preferred set of strategies can be mostly associated with negative politeness in British 

which the speaker is aiming to protect her self-image trying to remain autonomous and 

have freedom of action affecting hearer‘s positive face. The choice of apologetic 

strategies could cause damage either to the speaker or the hearer, even it could make one 

of the participants „submit their will to the other‖ (Mills 2003). We have to take into 

consideration that gender stereotypes could explain the linguistic behavior of both 

genders and further investigation into the topic will probably reveal different ways of 

thinking and behaving between the members of one culture. 
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The findings seem to suggest that gender differences affect politeness and that social 

environment can influence the choice of apology strategies made by the two genders. 

This undoubtedly could provide background for further studies on apology behavior 

based on gender differences and politeness orientation.  

On the basis of the analysis it could be assumed that Bulgarian men and female interpret 

the notions of social distance and power differently from British speakers. Bulgarians 

are more likely to relate the seriousness of offence to social distance whereas British 

native apologetic behavior seems to be the result of the interconnection between 

seriousness of offence and social power and social distance. This is further supported by 

Slavova (2004) who states that the notions of social power and social distance are 

embedded in British society which refer to the degree of influence that a party has on the 

members within their society, whereas the notion of social distance refers to the degree 

of sympathy the member of a group feels for another member in his own society. This 

comes from the fact that class distinction is not that explicit in Bulgarian society. But it 

is undoubtedly wrong to say that there are contexts in which women are inclined to be 

more indirect than men. Typically they apologize more than men but most to hearers of 

equal power while men apologize to women irrespective of status. The data analysis 

from Bulgarian corpus shows that the same criteria are valid for our native culture in 

that women show more concern for the overall opinion and feelings of the offended side 

but there is not  a clear distinction which way of apologizing – direct (explicit) or 

indirect (implicit) is most preferred by both sexes.  
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IDENTIFICATION OF THE CATEGORY OF ADJECTIVE IN ENGLISH 

A CORPUS-BASED APPROACH 

Ilina Doykova and Temenuzhka Seizova-Nankova 

 

Abstract: It is common knowledge that in English there are problems that arise concerning 

identification of word classes. Attention is more specifically drawn to examining the class of 

adjectives and what problems they pose for the researcher and foreign language learner. The 

Analyzed examples are extracted from the BNC and also from a self-made electronic corpus.The 

article consists of Introduction and three sections. The introduction describes the state of affairs 

in very general terms. Section 1, 2 and 3 deal with the different formal classifications of 

adjectives and how they relate to other word classes, adverbs in particular.  

Key words: word class identification, classification of adjectives, structural ambiguity 

 

Introduction 

Different grammars analyze the word class of adjectives paying attention to different 

aspects of their properties (cf. Yule 1985, Radford 1989, Minkoff 1958, Quirk et al 

1985, Quirk and Greenbaum 1973, Locke and Downing 2006, LGWSE 1999, 

Huddleston 1984, 1988/93, Fromkin and Rodman 1974, etc.). 

Definition of grammatical categories can be distinguished on two levels: language-

particular and general level (Huddleston 1993: 1). From a typological perspective, the 

adjective as a word class is considered not to be found in every language.  

When analyzing adjectives, on thе language-particularlevel, there are different criteria to 

be used. Like any other word class, notional/semantic criteria define adjectives as 

denoting states (ill, happy, rich, etc.) but these are considered extremely unreliable 

(Radford 1989: 57). Far more reliable are morphological and syntactic criteria.  

Morphological criteria can be used to differentiate adjectives from adverbs in that 

adverbs basically carry a distinctive –ly inflection in respect to their open class 

classification. The point is that there are some adverbs, those belonging to the closed 

class, which are similar in form to the corresponding adjectives (e.g. fast, hard, etc.) 

(ibid.: 59).  

If we turn to the syntactic criteria, they are mainly distributional in nature. ‗The 

distribution of a word in this sense is the set of sentence-positions it can occur in‘ (ibid.: 

60). Using the same type of distributional criteria, Radford distinguishes the two word 

classes of adjectives and adverbs. Only adverbs can be used in the slot in the sentence 

„He treats her __‟ and only adjectives (but not adverbs) can serve as the complement of 

the verb be in „They are very __‟. (ibid.: 61). 
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We consider adjective complementation as a very important property of adjectives and 

more specifically of predicative adjectives. So, in our case, the distinction made between 

attributive and predicative adjectives is focused. The types of complementation of 

predicative adjectives vary from PP: fond of, afraid of, eager for, keen on([of, for, 

on_N])etc.; to subordinate content clauses: sorry [that he came late], and/or infinitives: 

eager [to meet her](Huddleston 1993: 110). 

Problems that arise concerning identification of word classes are encountered and best 

solved by using electronic corpora. When analyzing an electronic corpus extracted from 

the BNC the researcher is faced with these problems. 

Identification and classification of adjectives are closely interrelated. That‘s why we will 

start from some basic classificatory patterns and then move on to cases where some 

problems of identification arise. In the present study we focus on the predicative use of 

the adjective, as mentioned above, and examples like: HJ3 617It was such hard work. 

are excluded. 

The examples quoted will be from two sources: from the British National Corpus (BNC) 

and from MBWFW corpus (Modern British Women Fiction Writers) 
9
. 

 

Classification of adjectives 

One way to classify word classes and adjectives in particular is by using the notion of 

prototype (Pencheva 2011). According to this approach there are adjectives that are 

central to the prototype, these are the adjectives that i) can be used both attributively and 

predicatively and ii) can be gradable. 

We will classify adjectives into three groups: 

1a. Simple stem adjectives:hard, fast, long, simple, right, clear, fair, close, free, low, 

high, wide, wrong, short, etc.  

1b. Adjectives produced by derivation (-ful, -ous, -ous, -ious, -ent, -ant, -y, etc.): weekly, 

daily, monthly, friendly, lively, nervous, dirty, malicious, dependent, powerful, etc. 

1c. Adjectives realized by the participle forms of the verb and a result of inflection. 

These include the –ed and –ing inflections that belong to the basic forms of verbs: 

- [-ed] past participle adjectives: annoyed, delighted, irritated, dissatisfied, 

bored, tired, etc. Past participles are syncretized with the past tense forms for regular 

verbs and for the majority of irregular verbs (Huddleston 1993: 39) but these are 

discussed separately from the class of adjectives. 

                                                           
9 The MBWFW corpus is copy right, authored by Doykova 2013. The examples quoted from this corpus will carry the 

respective numerical number with which they are identified in the corpus and thus will be distinguished from the BNC 

examoples which also carry letter identification number at the beginning. 

http://bnc.bl.uk/BNCbib/HJ.html#HJ3
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- [-ing] present participle adjectives: terrifying, frightening, smiling, etc. 

What follows is a list of sixty most frequent English adjectives from the MBWFW 

corpus, classified according to the above-mentioned three sub-classes of adjectives (see 

Table 1). 

Table 1 Classification of sixty most frequent English adjectives in MBWFW corpus 

Simple stem adjectives 

(1a) 

Derivatives  

(1b) 

Participles  

(1c) 

good, happy, right, true, 

full, able, late, ill, sorry, 

dark, glad, mad, cold, free, 

bad,wrong,  hard, clear, 

old, sick, nice, odd, fond, 

close, easy, simple, ugly, 

fine 

alone, asleep, aware, awful, 

afraid, alive, different, 

angry, silent, important, 

beautiful, possible,serious, 

guilty, conscious,careful, 

capable, necessary, 

responsible 

ashamed, married, tired, 

frightened, surprised, 

pleased,bored, shocked, 

depressed, excited, 

exhausted, worried 

 

Section 1 

In respect to sub-classification 1a, the problem of word class identification between the 

class of adjectives and the class of adverbs arises with such lexemes as hard, free, fast, 

tight, wrong, etc. which are identical in form. Both classes distinguish the grammatical 

category of degrees of comparison and in their positive degree the words are invariable 

in form and sometimes they can perform the double function of adjective and adverb. 

A basic distinction to be made between the word classes of adverbs and adjectives are 

connected with their use. As stated at the beginning, we distinguish predicative from 

attributive use of adjectives. Predicative adjectives, like verbs, take complementation 

and are thus closely related to valency analysis. This means that properties of the 

adjective have a determining influence on the way they are used in speech. This includes 

the analysis of different types of complement that adjectives can take. This is another 

aspect that has to be considered and it is relevant both for the researcher and for the 

foreign language learner.  

A typical example is the word hard. Consider the examples: He worked hard. It‟s a hard 

work. It is hard for him to work. The VDE (Herbst et al. 2004) is the first ever 

specialized valency dictionary of English which gives a detailed description of the way 

the adjective hard is used. A basic characteristic feature is that it forms different patterns 

which are related to three different senses of the adjective. Consider part of the 

dictionary definition below: 
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The senses are distinguished by capital letters: A, B and C and the different patterns are 

marked by P and an index, in this case P1, P2, […], P9. Different patterns relate to 

different senses. Sense A exhibits six patters: P1 P2, P3 P4 P5 P8; sense B - four: P1 P2 

P6 P9 and sense C - three: P1 P2 P7. It becomes clear that some patterns are used with 

the same sense and some with different senses. Consider pattern 1 and 2 for example. In 

cases like that we have similarity in form and differences in meaning. In order to 

disambiguate the meaning of the formal structure, we refer to clues in the context. 

Different contexts of use show differences in meaning.  

Consider the following examples from the BNC:  

Adjectives: 

A28 140 In principle, it is not hard to see how political reform could be achieved. 

K1C 3718 There‘s about 300 of us in the team and the cash is very hard to come 

across.  

H8F 2011 ‗He might find it hard to look at you objectively, but he isn‘t stupid. 

ADX 689 It can be consistentlyhard like the cutting edge of hardened steel, or it can 

offer the iridescence of tulle draped into a soft light. 

AMW 364 It was hard to know what to try first — tennis, squash, volleyball — no 

expert knowledge was required, just plenty of enthusiasm. 

 

They participate in the pattern [it] + [Adj] + [C] where the complement can be of 

various types. We select the adjective hard here because it occurs after the copula be 

inpredicative position, takes a complement and relates the property to the potential 

referent(s) not mentioned in the examples but presumably retrievable from the context. 

 

http://bnc.bl.uk/BNCbib/A2.html#A28
http://bnc.bl.uk/BNCbib/K1.html#K1C
http://bnc.bl.uk/BNCbib/H8.html#H8F
http://bnc.bl.uk/BNCbib/AD.html#ADX
http://bnc.bl.uk/BNCbib/AM.html#AMW
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Adverbs: 

HWXHWX 1532 The Colourcode play funk as hard as the Red Hot Chili Peppers, but 

with the feel that the Chilis so obviously lack on their heavy-handed interpretation of 

Stevie Wonder‘s ‗Higher Ground‘.  

AR7 1315 The idea that a runner can win more by not trying too hard is not likely to 

be well received in the hard-bitten commercial world of sports retailing, but if the 

winter miles are currently very wearisome and every race is a struggle to gain a few 

seconds, you might try leaving your watch off at a race or two and see if the Zarei 

approach puts a bit of the enjoyment back into running. 

K1S 223 Visitors to Buckingham are hard pressed to guess what the gothic style 

building in the town‘s centre once was.  

APX 785 Only at the French chateau of Montagu House in Whitehall (1859), where he 

owed a particular allegiance to his great patron the Duke of Buccleuch and was ever 

hard put to please his Duchess, was he again truly still at the height of his powers. 

 

The adverbs in the above examples describe the manner of action and add the condition 

under which the subject performs the action.  

Whether an adjective or an adverb, the decision lies with the position of  hard after the 

copula or the link verb.  Verbs like smell, look, taste, feel, sound may take either an 

adjective or an adverb immediately after the verb. There are certain possibilities of 

structural ambiguity in such cases with the ‗irregular forms‘ of the adverbs (cf. Radford 

1988: 66): Mary looked very hard. 

On one interpretation, it is an AdjP, paraphraseable by ‗very severe‘; but on the second 

interpretation, it is an AdvP paraphraseable by ‗very intensely‘. 

According to Radford ‗we speak of grammatical ambiguity when there is identity of 

representation at some level of analysis be that morphological or syntactic. Grammatical 

ambiguity depends solely upon the structure of the language-system.‘(ibid.). The 

relation between syntax and sense is a relation of one to more than one interpretations 

of the structure.‘(see also Seizova-Nankova 2001) 

Another feature shared by both adjectives and adverbs is that they usually take adverbs 

as pre-modifiers: rather hard(adj.),too/extremely hard(adv.) and in discontinuous 

phrases such as hard enough (to do):  

BNK 1084 Breaking up isn‘t hard enough to do. 

G2S 187 But some are rather hard to spell. 

AD0 25 Many dieters fail because they try too hard, too quickly.  

http://bnc.bl.uk/BNCbib/HW.html#HWXHWX
http://bnc.bl.uk/BNCbib/AR.html#AR7
http://bnc.bl.uk/BNCbib/K1.html#K1S
http://bnc.bl.uk/BNCbib/AP.html#APX
http://bnc.bl.uk/BNCbib/BN.html#BNK
http://bnc.bl.uk/BNCbib/G2.html#G2S
http://bnc.bl.uk/BNCbib/AD.html#AD0
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A40 609 Sukova made her work extremely hard before she was able to celebrate a 4-6, 

6-1, 6-4 victory. 

 

Some of the constructions show interesting variation patterns which have to do with 

Theme-Rheme information structure of the utterances:  

They are hard to find. 

It is hard to find them. 

To find them is hard. 

These exhibit similarity in semantic meaning and differences in syntactic and 

information structure: the first is best described by the raising of the subject of the 

subordinate clause to the position of subject of the matrix clause (Seizova_Nankova 

2009); the second can be explained by the English word order permutation of 

extraposition resulting in the discontinuous phrase - it + to find them; and the third – 

realizing a complex subject in the form of a non-finite simple infinitive clause. Consider 

the examples from the BNC: 

AS3 500 Since they are hard to find, except in odd little shops that specialise in big 

underpants and sheepskin slippers for old people, they cost a pretty penny. 

FUB 452 It will be very hard to find them, for there is such a darkness on the islands of 

the Black Sea that a spoon might stand up in it.  

The complexity of structure can be really very high: 

AS0 715 Never ask or expect the patient to perform actions that his physiotherapist 

considers are too hard for him.  

We can find also complexity in the very VP. Consider the following example: 

CCM 1289 It had not been hard to persuade Brian to come up with the fees for 

university. 

 

Section 2 

In respect to subclassification 1b, there are some adjectival suffixes such as: -ous, -ious, 

-ent, --ant, - ful, - etc. that help do away with any problems of identification found in 

Section 1. They are interesting in terms of relative frequency in different registers and in 

terms of productivity, seeThe Reverse Dictionary of the English Language for examples 

(Muthmann, Gustav 1999).  

Here we would like to raise another problem that concerns the redition of word classes 

cross-linguistically. The samples below exemplify the use of these predicative adjectives 

http://bnc.bl.uk/BNCbib/A4.html#A40
http://bnc.bl.uk/BNCbib/AS.html#AS3
http://bnc.bl.uk/BNCbib/FU.html#FUB
http://bnc.bl.uk/BNCbib/AS.html#AS0
http://bnc.bl.uk/BNCbib/CC.html#CCM
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in fiction, they are taken from MBWFW corpus (Doykova 2013) with their translation 

equivalents in Bulgarian.  

Cross-linguistically, the question of word class identification does not hold because 

languages differ in that respect, especially as the class of adjectives and their use in the 

respective languages is concerned: 

 

349. This accent is hard enough to take 

in England, but in a Colony it is 

ludicrous. 

Трудно се придобива подобен 

акцент в Англия, а в колонията 

звучеше направо абсурдно. 

1136. They were not the ‗sexy‘ clothes 

Paul had urged on her, but they were 

different from any clothes she had worn 

before, and fitted her new personality, 

which was rather hard, casual and 

indifferent - or at least, so she believed. 

Това съвсем не бяха сексапилните 

дрехи, които Пол й бе препоръчвал, 

но все пак напълно се различаваха 

от всичко, което бе носила дотогава, 

и напълно подхождаха на новата й 

същност - студена, нехайна и 

равнодушна (или поне така си 

мислеше). 

2452. He was smiling, conscious, rueful, 

blushing. 

Той седеше насреща й и се 

усмихваше - бе дошъл на себе си, 

тъжен и смутен. 

  

On the one hand, there is no syntactic category correspondence between languages and 

in particular between English and Bulgarian in that respect, on the other – in Bulgarian 

adjectives and adverbs are easily identified as the former carry agreement features and 

the latter are distinguished on the basis of –o (an invariable derivational suffix). 

 

Section 3 

In respect to subclassification 1c., the inflectional formations of the –ed and –ing verb 

forms in English, Huddleston (1984) distinguishes between the verbal passive and the 

adjectival passive: 

1. The vase was broken by Tom. 

2.  The vase was already broken. 

The vase was broken is ambiguous between the two meanings: the adjectival: it was in a 

broken state (2.) vs the verbal it got broken (1.). In the adjectival interpretation (2.) beis 

not the passive auxiliary but a main verb and in general other copulative verbs can 

replace it: The vase appeared broken. 
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Thus broken is an adjective, derived by lexico-morphological conversion of the verbal –

en form (Huddleston 1984). The relationship with an active construction is less direct 

than with verbal passives, and cannot be plausibly mediated by any syntactic 

transformation.  

It depends on the verb to distinguish the verbal and adjectival passives (usually 

resultative states), but sometimes it can be rather less straightforward with certain other 

verbs. Consider the example from the BNC: 

HHW 14540 I am delighted to be joined by my hon. Friend the Member for Paisley, 

South (Mr. McMaster). 

In terms of the properties of adjectives, it is very appropriate to apply the prototype 

model according to which there are central or prototypical members of the class of 

adjectives and members that are marginal. We distinguish between two types of past 

participles:  

 Gradable and thus central members of the class: worried, surprised,tired, frightened, etc. 

Consider the example from the BNC: 

ARA 46 If you still feel worried while you‘re out, ring home and reassure yourself by   

speaking to your child. 

BLW 1093 Many parents find themselves pleasantly surprised when the difficult stage 

passes with the minimum number of crises and heartbreaks. 

APM 375 His lips were parted, he seemed excited, agitated,almostfrightened.  

  

 Used with certain adverbs of degree or comparison: bored, shocked, depressed, etc. 

Consider the examples from the BNC: 

C97 2505 I was a bitworried that the jolt it delivers would do something rather more 

permanent than give Mr Heron a deterrent shock, but apparently not. 

CEX 798 She had been an actress in a northern repertory company and missed the life: 

she was asboredas I was.  

C8B 276 I was soshocked that I didn‘t think about whether I was hurt or not.‘ 

A7J 1194 She was verydepressed and pessimistic about the future.  

A17 810 ‗The problems start when he becomes more excited and frisky than usual.  

 

 Non-gradable and thus less central members of the class: broken, paid, married, etc. 

Consider the example from the BNC: 

A0U 1150 You‘re half English now anyway, you live in England, you‘re married to an 

http://bnc.bl.uk/BNCbib/HH.html#HHW
http://bnc.bl.uk/BNCbib/AR.html#ARA
http://bnc.bl.uk/BNCbib/BL.html#BLW
http://bnc.bl.uk/BNCbib/AP.html#APM
http://bnc.bl.uk/BNCbib/C9.html#C97
http://bnc.bl.uk/BNCbib/CE.html#CEX
http://bnc.bl.uk/BNCbib/C8.html#C8B
http://bnc.bl.uk/BNCbib/A7.html#A7J
http://bnc.bl.uk/BNCbib/A1.html#A17
http://bnc.bl.uk/BNCbib/A0.html#A0U
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Englishman, Colm… 

C90 267 the Masai officers should be of exceptional physique, preferably unmarried 

(though this has disadvantages) but, if married, then without children; that their wives 

shd. be happy in solitary surroundings, and that they (the men) should, if possible, be 

able to pick up Masai and shd. have leanings towards the study of native customs. 

BMW 1818 It was a miracle that so many people managed it — and for long enough to 

get engaged and married.  

CD2 2207 There would be those who remembered the newspaper insertion, and it must 

be made clear to the public that she was married, not taken back out of charity.  

ART 1641 Leave school, get a job, get married, get a mortgage.  

 

The adjective pattern be married is as frequently used as the collocation get married but 

the BNC sample sentences point to a difference in usage - the adjective pattern 

represents the state of being in a family relationship while the collocation describes the 

activity which corresponds to a full verb in Bulgarian. This fact shows the importance of 

contrastive analysis and of translation in elucidating nuances of meaning. Consider the 

examples from the MBWFW Corpus:  

155. Yes I know that sounds funny, for you, 

because of course you choose to be alone 

rather than to get marriedfor the sake of not 

being lonely. 

Да, разбирам, че ти звучи 

смешно, защото без съмнение 

предпочиташ да си сама, 

вместо да се омъжиш само и 

само за да избегнеш самотата. 

358. It must be rather nice to be married to 

a baker! 

Трябва да е приятно да си 

омъжена за хлебар! 

3016. They were very fond of each other, 

sad, and friendly and close, like people who 

had been married to each other for twenty 

years. 

Бяха много мили един с друг, в 

жестовете им имаше тъга, 

приятелство и усещане за 

близост, като че ли бяха 

женени от двайсетина години. 

 

Borderline cases with the verbal passive (see Sample. 3016 above and the BNC samples 

below which are numerous): 

BN6 293 Deceased‘s father, with Thomas Hawkswell [sic]set out as a search party, and 

eventually traced the ‗footings‘ of the missing man…to the old Groove house, and 

found the lifeless body of young Brown lying just outside the dilapidated building, 

with his faithful dog watching over the remains of its departed master…the deceased 

http://bnc.bl.uk/BNCbib/C9.html#C90
http://bnc.bl.uk/BNCbib/BM.html#BMW
http://bnc.bl.uk/BNCbib/CD.html#CD2
http://bnc.bl.uk/BNCbib/AR.html#ART
http://bnc.bl.uk/BNCbib/BN.html#BN6
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had been married about nine months but he, however, resided with his father at 

Blackton, while his wife lived with her mother at Bowes, pending their securing a farm 

and home to themselves, a consummation well within sight at the time of this untoward 

happening — this mysterious interposition, which surely intimates eternity to man…‘ 

CMP 1782 They had been married for only a few weeks before he had been hacked 

down by a sabre. 

FEM 1429 I should not have married her. 

FRH 3505 He has been married to Emily for nearly forty years. 

 

We call these borderline cases for here a different degree of verbality vs stability of 

state of affairs is exhibited. To draw hard and fast lines is impossible. Still the verb 

phrase seems to break the balance and outweigh the scales to one side. 

The predicative adjective [married]+[C] (C- expresses participants/ complements related 

to the adjectivized form) represents the state which holds for some time. Therefore every 

complete action can be described using an adjective which is formed by adding an „-ed‟ 

ending to a verb, and it is identical to a past participle of a regular Passive voice 

construct. 

The structure [be] + [predAdj]PP (Past Participle)]describes a completed past action, 

stability or a fact while the Passive voice is used to expressverbality or a resultative 

action.  

Thus when describing a person‘s reaction or feeling, or a condition or an action that is 

completed, we use the past participle form (-ed, -en, -d, -t, -n, or irregular forms like 

torn (Wikipedia). The noun described has a passive and relatively stable relationship 

with something or is (or was) acted upon and act as Patient. Consider the example from 

the BNC: 

GWH 968 Then Mr Edgar received a letter from Isabella, telling him that she and 

Heathcliff were married.   

 

The form married in the sample above is a past participle in form, but is ambiguous in 

function as the verb can be interpreted either as a link or as used with passive 

morphology in the structure. The context seems to outweigh the balance to one side: an 

adjective with stative meaning. The overt presence of the agent in the sentence (she 

and Heathcliff) points to a specific property of the verb to marry which has a 

symmetrical semantic structure and can be used verbally in either of the following ways: 

She and Heathcliff married (active voice)or They got married (passive voice). The 

factthat this is not the case is again another verification that it is the state as a result of 

http://bnc.bl.uk/BNCbib/CM.html#CMP
http://bnc.bl.uk/BNCbib/FE.html#FEM
http://bnc.bl.uk/BNCbib/FR.html#FRH
http://bnc.bl.uk/BNCbib/GW.html#GWH
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the action which is being considered and that there is no Passive voice in the sample 

sentence.  

Adjectives always follow a form of the verb be (or other link verb respectively) when 

they modify the noun that comes before that verb.  

682. Clarissa was really very hard on 

her. 

Клариса винаги е била толкова 

жестока с нея. 

 

Linking verbs such as be, become, grow, seem, stay, remain do not express actions and 

are „state-of-being‖ verbs together with the following verbs of sense - feel, taste, smell 

and of perception - appear, seem, look, sound.  Therefore adjectives always follow these 

verbs and modify or describe the subject in one way or another. Cross-linguistically, we 

get a very different picture of the way of representing the same situation in the 

Bulgarian language. Some languages show preference to verbalization (as is the case 

with Bulgarian) while others – prefer nominalization (as is the case with English). The 

sample sentences from MBWFW corpus below will give some idea:  

2151. Do you sometimes feel bored with 

Your Home? 

Скучно ли ви е понякога у дома? 

371. Mrs. Parker didn‘t look convinced. Мисис Паркър не изглеждаше 

убедена. 

631. The little beggar seemed absolutely 

cowed, stunned, and afraid to move 

because of what would happen next.  

Малката нещастница изглеждаше 

тъй уплашена и зашеметена, че не 

смееше да помръдне, не знаейки 

какво би последвало. 

The use of the past participle does not depend on the verb tense of the sentence, but 

rather on the performer/experiencer in the situation. 

 

To sum up: Adjective identification in English, especially adjectives in their predicative 

use is a big problem both for researchers and for foreign language learners in that they 

exhibit a certain degree of complexity of structure that is language-specific and hence  

no  hard and fast lines can be drawn between categories. The adjective is hard to be 

distinguished from the adverb unless certain criteria are taken into consideration. The 

basic problems concern cases of structural ambiguity.  
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USING TASK-BASED PROCEDURES IN LESSON OBSERVATION 

Irina Ivanova 

 

Abstract: The article discusses the use of procedures related to the task-based learning approach 

in lesson observation in pre-service teacher training. Although the idea of using tasks in 

observation is not new, the whole cycle of task-based learning typically used for developing 

students‟ speaking skills has not so far been used in lesson observation.  

Key words: task-based learning, lesson observation, teacher training 

 

Introduction 

Pre-service teacher training offers a combination of theoretical input and practical 

teaching experience provided through regular lesson observation sessions. The 

theoretical course lays the foundations of language teaching and learning by focusing 

trainees‘ attention on the main aspects of foreign language instruction. From the 

beginning of the course trainees are introduced to the main theories of language 

acquisition and learning which inform different philosophies of language teaching as 

well as most traditional and modern approaches and methods in teaching foreign 

languages.  

The professional knowledge of an EFL teacher is usually broadly divided into 

knowledge of language systems and language skills. Scrivener (2011: 24) identifies five 

language systems used to analyse a language item: phonological, lexical, grammatical, 

functional and discoursal. Knowledge of the language systems is incorporated into the 

use of the language skills – the macro skills of listening, speaking, reading and writing, 

which are further analysed and divided into micro skills, the mastering of which is 

important for a successful use of the language. Most pre-service courses of English 

language teaching focus on the main agents in the process of learning a language – the 

teacher and the learner, their personal values and beliefs, their cognitive and learning 

styles and preferences and the way they interact with the subject matter. They look into 

the roles teachers and learners adopt in the process of teaching and learning, and the 

individual efforts they make to achieve their goals. Last but not least are the skills of 

managing the teaching and learning processes, known broadly as classroom 

management, which play an important part in ensuring successful learning.  

One of the key professional abilities for any teacher is to learn how to make the right 

decisions and undertake the appropriate actions at any given moment of the lesson. 

According to Brumfit and Rossner (1982) informed decisions can be made on four 

levels, represented as a hierarchy in the form of a pyramid, with the highest level 1 – 

that of approach, followed in descending order by 2 – syllabus design, 3 – materials 

construction, and 4 – classroom decisions. Initial or pre-service training deals only with 
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the lowest level in the hierarchy – that of classroom decisions. The other levels are dealt 

with in in-service training or post-graduate programmes such as MA studies. The 

authors think that the normal route in teacher training should be to proceed from level 4 

to level 1, which makes it necessary for the trainees to experience practical classroom 

activities first and then to discuss more general or theoretical issues. Lesson observation 

is one of the ways of experiencing, albeit vicariously, the decision making exercised by 

teachers in real contexts of teaching.  

Integrating task-based learning with lesson observation 

One of the approaches which is gaining popularity is Task-based learning, which 

originally appeared as an alternative to the traditional Present - Practise - Produce 

paradigm. Engaging learners in task work is thought to provide a better context for the 

activation of learning processes than form-focused activities, and hence ultimately 

provides better opportunities for language learning to take place (see Richards and 

Rogers 2001: 223). In task-based teaching the focus is on process rather than product, 

and its basic elements are purposeful activities and tasks that emphasize communication 

and negotiation of meaning. Learners learn the language by interacting communicatively 

and purposefully while engaged in activities and tasks which are sequenced according to 

difficulty.  

The potential of lesson observation as a learning tool for experiencing the process of 

classroom teaching has long been proved in numerous research studies. Observation is a 

learnt skill which improves with practice and, as Wajnryb (2000: 1) points out, 

„comprises more than the time actually spent in the classroom. It also includes 

preparation for the period in the classroom and follow-up from the time spent there‖. 

The idea of using tasks in observation stems from the need to structure the experience 

on the one hand, and to engage the trainees in the learning process. This, according to 

Ellis (1990) is achieved by different means, among which are: doing, thinking, reacting, 

absorbing, observing, reflecting, preparing, considering, applying, analysing, listing, 

selecting, prioritising, ranking, interpreting, completing, comparing, re-arranging, 

evaluating, etc. All these activities aim to achieve trainees‘ active involvement, which is 

a an essential feature of task-based learning.  

Among the other essential features of task-based learning are its personalised nature and 

its generative potential, since it teaches a way of thinking which can continue to 

generate solutions beyond a specific context (Freeman 1989), which in turn leads to 

greater autonomy for trainees. Wajnryb (2000: 15) sees the importance of task-based 

learning in that it is „essentially inquiry-based, discovery-oriented, inductive and 

potentially problem-solving‖.  

The notion of a task within the task-based approach to language learning has some 

specific features which narrow its focus compared with a more general understanding of 

tasks in foreign language teaching (FLT). The narrow view of task-based learning limits 

it to use in the foreign language classroom, where the learners‘ principal aim is 
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exchanging and understanding meaning rather than manipulating language forms. There 

is always some goal to be achieved through the completion of the task, and the outcome 

is shared with the other participants in the task or another group in class. The task can 

involve all four skills used with a real communicative purpose, and can be followed by a 

focus-on-form activity or activities.  

For the purposes of the present discussion I will use Shehadeh‘s (2005: 18) definition of 

task, according to which „a language learning task is: 

 an activity; 

 that has a non-linguistic purpose or goal; 

 with a clear outcome; 

 and that uses any or all of the four language skills in its accomplishment 

 by conveying meaning in a way that reflects real-world language use‖.  

There are different task types which Nunan (1989) broadly divided into two main 

categories: real-world tasks (e.g. using the telephone) and pedagogic tasks (e.g. 

information gap activities). Lesson observation tasks belong to the second type.  

Typically, there are three aspects of learner performance which are measured in tasks in 

general as well as in observation tasks: fluency, accuracy and complexity (Skehan 

1998). The latter refers to the learners‘ ability to produce more elaborate and complex 

language structures, whereas the first two depend on the learners‘ focus on meaning and 

form respectively. Applied to observation-related activities, it is expected that trainees 

should be able to use the meta-language related to FLT discourse appropriately, 

correctly and relevantly. 

The Task-based instruction framework, as described by Willis (1996), has three main 

parts: pre-task, the task cycle and language focus.   

In the pre-task the teacher introduces and defines the topic, uses activities to help 

learners recall or learn useful words or phrases, checks students understanding of the 

instructions, or plays a recording of others doing the same or a similar task. The students 

note down useful words and phrases from the pre-task activities and may spend a few 

minutes preparing for the task individually. 

The task cycle itself consists of three stages: task, planning and report. First, the 

students do the task in pairs or small groups. Then they prepare to report to the class 

how they did the task and what they came up with. They rehearse what they will say or 

draft a written version for the class to read. In the report stage the students present their 

reports or circulate them in written form.  

The language focus stage has two sub-stages – the analysis, where the students do 

consciousness-raising activities to identify and process specific language features, or ask 
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about other features they have noticed; and the practice sub-stage, which offers more 

activities to help students build confidence.  

Implementing task-based learning  

The idea to apply this task model to trainees‘ lesson observation was the result of a 

desire to structure the experience of observation and make the trainees more focused and 

engaged, rather than letting them just sit it on proceedings and get distracted. In 

addition, by being involved in the process, they will gain hands-on experience of how 

task-based learning as a TEFL approach works.  

Task-based procedures can be introduced right from the beginning of lesson 

observations, which in our case constitute 30 contact hours, half of which are done at the 

university in the form of video lessons or lesson fragments and their discussion, and the 

other half being school visits when eight lessons are observed and discussed. The 

participants in these sessions are the methodologist, who acts as an instructor and 

facilitator, and the trainees, who work as one or two big groups at university and are 

divided into smaller groups of 8-10 students for the school visits. The task-based 

procedures can be used in both types of observations, although there are some 

differences in their implementation which are discussed below.  

Pre-task 

According to Willis‘s  framework (1996), in the pre-task the teacher introduces the topic 

and helps learners recall useful words or phrases, checks understanding of instructions, 

or plays a recording of others doing the same or a similar task. 

Introducing the topic or task can proceed differently in video lessons and live lessons. 

The difference stems from the fact that with video lessons the instructor knows the 

material and the teaching focus in advance, whereas in live lessons the teaching material 

is not generally subject to negotiation or change aimed at illustrating certain aspects of 

teaching. 

Some preparation and recall of previously studied aspects of teaching can be done 

before watching the videos, but it is virtually impossible in live lessons. The trainees can 

either be given the freedom to choose to observe what they think is relevant in the 

respective lesson or to be instructed to work on specific aspects of teaching which are 

present in any lesson, such as classroom language, organising feedback, monitoring, etc.  

For the purposes of structuring the observation of live lessons the trainees are given a set 

of 8 worksheets which they are instructed to use in one of the abovementioned ways. 

The instructor might want to give trainees more guidance for the first observations, and 

leave it up to them to choose what to observe later.  

The option of playing a recording of native speakers or other learners doing the same or 

a similar task to the one trainees are supposed to do, i.e. to discuss the lesson, is realised 

by getting trainees to watch recordings of post-lesson interviews with teachers in video 
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lessons. In live lessons school mentors can be asked to briefly discuss their plan for the 

lesson before the observation. The fact that video observations always precede live 

observations contributes to raising trainees‘ awareness of the way discussions of lessons 

proceed and gives them some experience in practising the task in a safer environment.  

Task cycle   

Originally the task cycle consists of doing the task, planning the oral or written report 

and presenting the report to others.  

The task of observation can be done in pairs or smaller groups for video lessons. When 

observing real classrooms, trainees work on their own and take notes without discussing 

their ideas as this might disturb the lesson. After the observation is finished they work in 

pairs or small groups, compare their notes, share and negotiate their findings and 

prepare to report to the rest of the group how they did the task and what they discovered. 

At university there is enough time at this stage for both preparation and report, whereas 

in schools the time for preparation is limited due to time constraints and the pressure to 

give hot feedback immediately after the lesson. In order to build on the effect of the 

immediate observation the instructor might ask trainees to comment on the most 

important aspects of the lesson they want to discuss, and prepare a written record of the 

observation at home, which can then be circulated among the group of participants. 

Eventually the group might get together to prepare a group report for a particular lesson 

which summarises the whole group findings.   

Language focus 

At this stage the trainees process their reports to make sure they have used the 

appropriate meta-language for discussing an observed lesson. They can do this in both 

video and live lessons. They are then asked to work with the other groups‘ observation 

reports and check for correct and appropriate use of English. This activity gives trainees 

the chance to compare their observations on the one hand, and on the other, to compare 

the language they use to describe the lesson proceedings and express their opinion on 

the teaching observed. An appropriate additional task at this stage would be to get 

trainees to compare their observation reports with the plan produced by the teacher. In 

order to prepare them for this task the instructor might ask the teacher for his or her plan 

before the lesson to make copies for the trainees. The activity is particularly suitable for 

the initial stages of the observation process where trainees need more support in 

identifying and following the stages and activities in a lesson.  

Examples of implementing task-based procedures in lesson observation 

The following two examples illustrate how task-based procedures can be implemented 

in more specific, narrow-scope tasks (example 1) and on more general observation tasks 

(example 2). 

Example 1. Focus on classroom language  
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The trainees are told that in this observation session they are going to focus on 

classroom language use. They are asked to recall what they know about the topic, the 

options the teacher has, such as using only target language, students‘ mother tongue or 

both, and the purposes of classroom language, e.g. to explain, to translate, to instruct, 

create a routine, etc.   

The trainees have to write down examples of classroom language used for the following 

purposes: 

 organising students 

 giving instructions 

 explaining 

 correcting 

 praising 

 asking questions  

 other reasons 

Alternatively, the trainees can be told what to observe – to choose one or two categories 

and work in pairs where one trainee records the exact utterances and the other counts 

how many times they were used in the lesson.  

The task cycle involves the observation lesson and the time for the post-lesson 

discussion, lasting 40 minutes each. For the first 10 minutes of the post-observation 

discussion the trainees work in pairs or groups of three negotiating and planning their 

oral report to the other pairs or groups. Then they report their findings and listen to the 

others. The instructor monitors and helps in this preparation, and then manages the oral 

reports and discussion. Eventually the instructor shares his or her findings and thoughts 

about the observation, and gives feedback on trainees‘ contributions.  

Language focus can be done at a later stage at the university. In the language focus 

trainees work with their written reports and discuss the correct use of meta-language for 

describing and analysing the observed lesson.   

Example 2. Focus on the lesson as a whole 

As the task is very demanding in its content the instructor has to be very clear in 

distributing and explaining each trainee‘s responsibilities for the observation. The task 

has two major areas which can be assigned to two small groups consisting of three-four 

observers each. During the observation the trainees have to write their comments on the 

following areas: 

Group 1: The teacher and the lesson 

 teacher‘s  professional qualities and pedagogical skills; 
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 teacher‘s communication skills; 

 the aims of the lesson; 

 lesson content and organization; 

 teaching materials and aids. 

Group 2: Classroom management  

 working environment and discipline; 

 interaction patterns; 

 pacing and timing; 

 giving instructions; 

 elicitation techniques; 

 error correction; 

 monitoring;  

 organising feedback; 

 grading and assessment. 

There are also three questions for all trainees to consider and discus after the 

observation: 

 Were the lesson aims achieved? 

 What were the strong points of the lesson? 

 If you were the teacher, which parts would you have taught differently and 

why? 

Conclusion 

As the two examples show it is possible to use task procedures at different stages of 

observation in order to keep the trainees focused and engaged throughout the 

observation, for example by means of narrow-scope tasks which focus on aspects of 

language use or aspects of the lesson, or by means of more general observation tasks 

which have a broader focus on the lesson as a whole. This in turn provides trainees with 

empirical material on which they can build oral and written reports which provide 

appropriate use of meta-language to describe observed lessons taught by the trainees 

themselves, or by their colleagues or mentors at a later stage of their teacher training. 

Thus, this reflective experience reproduces the task cycle across a variety of teaching 

and learning contexts. The same task cycle could be repeated with other areas for 

observation which could involve:  
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 A focus on the learner as a member of a larger group or class and as an 

individual with his or her own learning styles, multiple intelligences and 

strategies – cognitive, metacognitive and socio-affective.  

 A focus on language systems: phonological, lexical, grammatical, functional 

and discoursal.  

 A focus on language skills, on one particular skill or on integrated skills 

 A focus on lesson stages and activities, classroom dynamics and transitions. 
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A LOCAL RESPONSE TO THE GLOBAL REALITY OF TEACHING 

ENGLISH TO PRIMARY SCHOOL LEARNERS 

FUNCTIONS AND USAGE OF THE VERB ‘TO BE’ 

Miroslava Tsvetkova 

 

Abstract: Bulgarian students face difficulties understanding some English units, particularly the 

usage and function of the verb „to be‟. This paper aims to help Bulgarian primary school 

learners overcome these difficulties as it outlines the typical learner‟s errors. The paper appeals 

to teaching each verb as a main part of a unit rather than as a small part of a grammar rule. In 

this way, students can learn the conjugation of the verb as well as how to form questions, make 

negatives, and, most importantly, apply it properly in real life.  

Keywords: Bulgarian learners, grammar, the verb „to be‟. 

 

ENGLISH LANGUAGE LEARNING AS A GLOBAL PHENOMENON 

Nowadays teaching English grammar has changed from a traditional approach to a more 

communicative approach. Communicative drills encourage students to connect form, 

meaning, and use, because a lot of correct responses are possible.  

Grammar is one reason why English is a difficult language for young learners. Thus 

grammar learning should be fun and meaningful. Grammar can be taught in many ways; 

there is no best way that suits all grammar rules.  

The main points that follow the logic of the paper are:  

 Young learners understand the situations more quickly than they understand the 

language, and 

 Young learners also use language skills long before they are aware of them.  

The dividing line between the real world and the imaginary world is not clear the way 

there is no boundary between the linguistic and non-linguistic world. Young learner‘s 

own understanding comes through hands, eyes and ears.  

Why should we teach a foreign language at primary school level?  

Children have certain aptitudes and this can be taken as an advantage. Young learners 

have a greater facility for understanding and imitating what they hear. They should be 

given a reason to communicate and a context for speaking practice.  

But spoken words are not enough in language learning. Fortunately, there are a number 

of ways, such as short stories with pictures and simple conversation of teaching the 

many forms of the verb ‗to be‘. Moreover, games help young learners easily internalize 

the function and usage of the verb ‗to be‘ through meaningful play in the language 

learning classroom. Just like songs and rhymes, games also provide wonderful 
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atmosphere in the language class. Playing a game has a purpose and an outcome. In 

order to play, students have to say things. Therefore, they have a reason to communicate 

and this makes them want to know and learn more. In addition to this, games stimulate 

and motivate children to a new level. They know that if they do not pay attention, they 

will not be able to play the game well and they will let their team down so they make 

more effort to join in and learn as much as possible.  

Young learners love to play and they learn best when they are enjoying themselves. 

They are enthusiastic and positive about learning and this should be encouraged in 

language learning.  

 

LEARNING ENGLISH GRAMMAR 

Learning grammar is a long process. L1 and L2 differences make the way hard enough 

from the very beginning.  

Grammar stage is the developmental phase when young learners build a foundation for 

future learning. The learning focus is on building their knowledge while developing 

basic skills. Young learners take in facts and build a frame of references for the world 

around them. 

The aim of the paper is to help Bulgarian primary school learners overcome the 

difficulties in learning the functions and usage of the English verb „to be‖ as it outlines 

the typical learner‘s errors. 

 

A LOCAL RESPONSE TO THE ACQUISITION OF THE VERB ‘TO BE’ IN 

ENGLISH 

At the beginning it would be necessary to dwell upon the temporal system in Bulgarian. 

For reasons of time and space, only those terms and ideas that deal with past and present 

will be employed since they are at the focus of the paper. 

In his work, The Philosophy of Grammar and particularly in the chapter „Time and 

Tense I‖, Otto Jespersen takes the concept of time and divides it into nine „time-

indications‖ expressed by verbal forms (Jespersen 1935: 254-268). The Bulgarian 

grammatical tradition has also adopted this division. Yet, the terms that linguists have 

applied in the last decades were rather complicated. Recently, theoreticians have 

adopted the Greek and Latin terminology, arriving at the following classification: 

praesens, aorist, imperfect, perfect, plusquamperfect, futurum, futurum praeteriti, 

futurum exactum, and futurum exactum praeteriti. What the study is concerned with are 

the praesens, the aorist (минало свършено време in Bulgarian) and the imperfect 

(минало несвършено време in Bulgarian). 
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‗To be‘ is the verb of being. It is the verb of everyday life. That is why it is very 

important to use it properly.    

The verb „to be‖ is the first verb students learn in English. It should be taken as a main 

part of a unit rather than as a small part of a grammar rule. And there are too many 

reasons for that. It is the principal elements of a clause that some Bulgarian students 

have problems with. ‗To be‘ has 8 forms: be, am, is, are, was, were, been, being. It can 

be a main verb as well as an auxiliary. In addition, there is no equivalent verb in 

Bulgarian when the verb ‗to be‘ is used as an auxiliary verb in a sentence. This is similar 

to a jigsaw: if the picture is clear in a student‘s mind, then it is easy for him or her to put 

the right pieces in the right places.  

As a full verb the verb ‗to be‘ in English is not followed by another verb (e.g., It is a 

nice house.). As an auxiliary verb, however, ‗to be‘ is followed by another verb (e.g., 

She is cooking now.).  

By using the verb „to be‖, ESL students can build structures related to their own 

personal information, for example, name, age, nationality, profession, etc., allowing 

them to communicate in the target language with ease. 

Learning a new language seems to rely on the grammar of the native language to some 

extent. But native language has a positive or negative effect on learning a target 

language, especially at the beginning stages of acquiring the latter. 

That is why teaching approaches should be more flexible and practical depending on the 

nature of the learner‘s first language as well as his or her culture and background. 

Bulgarian learners experience difficulties when trying to understand and comprehend 

the correct function and usage of the verb ‗to be‘ as an auxiliary, since there are no 

counterparts in Bulgarian. The verb ‗съм‘ in Bulgarian is universal as an auxiliary and 

its forms are used widely to construct most of the complex verb forms. The verb has got 

suppletive stems (i.e. derived from different roots) for the present tense (съм, си, е, сме, 

сте, са), imperfect tense (бях, беше/бе, беше/бе, бяхме, бяхте, бяха), the aorist (бих, 

би, би, бихме, бихте, биха) and the future tense (ще бъда/ще съм, ще бъдеш/ще си, 

ще бъде/ще е, ще бъдем/ще сме, ще бъдете/ще сте, ще бъдат/ще са).   

Individuals tend to transfer the forms and meanings and the distribution of these forms 

and meanings of their native languages to the foreign language. And here comes the 

trouble. The study focuses on the verb „to be‖ in questions only because they include all 

sorts of errors that learners make. 

In producing questions (both general and special) in progressive aspect in English, 

young learner‘s most common errors are failiure to include an obligatory auxiliary or 

failure, if they do include an auxiliary, to invert it before the subject. The source of the 

errors can be an inversion rule, incorrect representation of the location of the wh-word 

(de Villiers 1991; Plunkett 1991), or item-by-item learning (Rowland and Pine 2000). 
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The analysis of the study shows that the inconsistent inclusion of an overt auxiliary and 

subject-auxiliary inversion in early wh-questions is due to:  

 the variable realization of tense and movement of the auxiliary across clause types 

in English; 

 the dissociation between auxiliaries and lexical verbs with respect to inversion 

which makes it difficult for young learners, and 

 optional inversion in English yes/no questions which leads learners to generalize 

over all types of questions. 

The present study is based on an investigation of young learner‘s production of 

questions in Bulgarian in order to test competing accounts of question errors in English. 

The verb ‗to be‘ is used both as an auxiliary and compared to some other main verbs as 

well. Bulgarian and English differ in several aspects that can help us discuss the relevant 

factors in learner‘s acquisition of wh-questions. Unlike English, Bulgarian subject-

auxiliary inversion is obligatory both in root and embedded wh-questions (e.g., 

Спомняш ли си в колко часа пристига влака? Знаеш ли в колко часа е 

срещата?). In English subject-auxiliary inversion does not apply in embedded 

questions (e.g. I wonder what time he left. Can you tell me where the changing room 

is?). Second, Bulgarian wh-questions require subject-verb inversion in addition to 

auxiliary inversion (e.g. Каква иска да стане тя? Какво е това?). English, in 

contrast, does not allow inversion of verbs, only auxiliaries. Thus, another aspect that 

should be discussed is that English auxiliaries and lexical verbs behave differently with 

respect to inversion – the former must invert and the latter cannot. Third, Bulgarian 

yes/no questions do not involve verb or auxiliary inversion (e.g., Тя знае ли за 

случилото се? Тя иска ли да дойде? Тя навън ли е?). The question-forming 

interrogative particle ‗ли‘ is used instead. These characteristics of Bulgarian questions 

suggest that the input for Bulgarian learners is more transparent and unambiguous than 

in English.  

Furthermore, according to a research in the field (Erreich 1984), the optionality of 

inversion in English yes/no questions leads the learner to employ an optional inversion 

rule to wh-questions as well. If a learner thinks that inversion is optional because he or 

she treats yes/no and wh-questions in a similar way, he/she will need plenty of positive 

evidence for inversion in wh-questions to abandon the optional hypothesis. The 

Bulgarian learner does not have a reason to treat wh- and yes/no questions similarly 

because the latter do not involve inversion (Erreich 1984). 

Another problem comes from the pronoun-verb agreement. Each pronoun is an 

individual grammatical entity when it is associated with the verb ‗to be‘.  

In English, the pronoun ‗you‘ is being used to address anyone – no matter one or more 

people. In Bulgarian, however, there is one word for the singular second-person pronoun 

(‗ти‘), and a completely different one for the plural pronoun (‗вие‘). Thus students can 

possibly combine ‗you‘ (sg. in English) with ‗is‘ if learners do not follow the usage of 
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each pronoun as an individual grammatical entity when it is associated with the verb ‗to 

be‘. 

While modern English does not have the distinction between informal and formal 

second-person pronouns, in Bulgarian things are not quite as simple: we have both the 

informal second-person pronoun (‗ти‘), and the formal one (‗Вие‘) – which is the most 

common form of addressing people outside your immediate circle of 

friends/relatives/close ones. 

The interesting thing here is the fact that in Bulgarian, the plural second-person pronoun 

(‗вие‘) and the formal one (‗Вие‘) is one and the same word – the only difference being 

that the polite form is spelt with a capital letter. 

 

CONCLUSION 

Establishing connections between form and meaning is a fundamental aspect of 

language acquisition. Teaching grammar early is valuable because it provides a basis for 

the real learning that follows. That is why the focus of the paper is on the verb ‗to be‘ 

which functions either as a full verb or as an auxiliary verb in a clause. Additionally, 

more details about the function of the verb are provided when it is associated with a 

specific pronoun or a specific tense.  
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THE REGULATIVE PRINCIPLE OF EFFICIENCY AND WEB CONTENT 

Radostina Iglikova 

 

Abstract: The following article is based on the proposition that certain elements of the theory of 

textuality as proposed by Beaugrande and Dressler in their seminal Introduction to Text 

Linguistics (Beaugrande and Dressler 1981) can be successfully employed in the analysis of the 

phenomenon of the „digitally born” text and the discourse it pertains to – i.e., the textual content 

populating the innumerable pages of the World Wide Web. More specifically, the paper 

recognizes the opportunities as well as the challenges stemming from the inherent convergence, 

non-linearity, hypertextuality and interactiveness of the Internet as a medium, and in turn aims to 

pinpoint some of the potential benefits of approaching online discourse from the perspective of 

efficiency as a regulative principle. In this respect, the article can be regarded as an attempt at 

bridging the gap between tradition (in the face of text-oriented discourse analysis) and current 

trends (the abundant and varied literature exploring what is widely referred to as „writing for 

the web”). 

Key words: World Wide Web, writing for the web, digital text, efficiency 

 

As a person with a theoretical background in textlinguistics, comparative linguistics, 

discourse studies, my research interests involve text-oriented discourse analysis with a 

focus on the upholding of the principle of efficiency in text-based communication, i.e. 

optimizing the design of the text in terms of minimizing processing effort. 

The emergence and subsequent overwhelming popularity of the World Wide Web as a 

medium with its own unique specificities among which is the fact that its content is still 

largely text-based has especially far reaching effects upon communication and research. 

This so-called „digital shift‖ or „digital turn‖ may be said to have effected yet another 

revolutionary jump in the nature of text, in addition to its previous „stages‖ of 

development related to speech, writing and print.  

Having lost its hegemonic position, the medium of print joins its predecessors and 

makes way for a new generation – the text „born digital‖. 

My proposed contribution to today‘s discussion offers to touch upon some linguistic and 

discursive issues which are directly related to recent technological and communicational 

developments such as the popularity of the World Wide Web and the so-called „digital 

shift‖ or „digital turn‖ in communication and research.  

I shall take the following as the basis for my argument: 

 The majority of content on the World Wide Web is still text-based 

 The unique specificities of the World Wide Web as a technology, a medium and a 

discourse have effected qualitative changes in the ways text /textual or text-based 

content/ is utilized – it becomes more and more obvious that text needs to be 
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transformed instead of transferred, to be „re-born‖ as digital instead of being 

mechanically „digitalized‖ (the equivalent of reproducing it on a screen instead of 

on paper) 

 The nature of this „digital turn‖ with its immediate effects upon text-based 

computer-mediated communication has further emphasized the importance of 

optimizing the quality of text in terms of processing ease  

One fundamental notion in the field of Textlinguistics is the regulative principle of 

efficiency, which governs the design and utilization of texts with regard to ensuring 

processing ease. Recent developments in technology and communication, however, have 

resulted in the overwhelming popularity of the World Wide Web and, respectively, have 

effected the evolution of a new phenomenon – the text „born digital‖. In light of these 

developments and their undeniable significance, it would seem justified to revisit the 

issue of text-evaluation in terms of the efficiency principle with a newly added emphasis 

on the specificities and requirements of this qualitatively new type of content.  

In spite of its potential and claims to multimodality, the Internet still remains a mainly 

textual medium whose content draws upon existing and well-established forms of 

communication. This sense of familiarity combined with the tendency towards 

democratization and informalization characteristic of modern media, however, often 

proves to be misleading, due to the specificity of digitally-assisted communication and 

its effects upon the utilization of text.      

Mapping the notions, views, methodology and theoretical background of well-developed 

disciplines such as Textlinguitics, Text-oriented Discourse analysis, Comparative 

linguistics, etc., needs to be done in order to relate what we already know about text, to 

establish systematic connections and points of reference between the paradigm of text-

oriented linguistic research and analysis and the new paradigm of digitality, the World 

Wide Web and its digitally born text(s). 

The purpose is to establish an algorithm of transference and emulation of information 

and understanding between and among the existing vast amounts of research and 

theoretical work and the newly emerging reality of the digital text, thus precluding the 

necessity for all disciplines dealing with electronic discourse to start anew, from scratch, 

as if text never existed before the internet era, or as if digital text were a phenomenon 

which miraculously came into being instead of emerging, developing and evolving on 

the basis of and in a dialectic relationship with printed text. 

There seems to be a certain tendency among researchers in the field of content design 

and all relevant research dealing with creating „content for the web‖ to focus 

extensively on the practical aspect of digital text. The reasons for such a preoccupation 

with practical advice, user-friendliness are by all means valid and understandable – 

having such a phenomenon emerge and change, transform in front of your eyes creates a 

sense of dynamism which renders distancing and theorizing impracticable. Writing for 

the web is happening here and now, in real time, non-stop, so who has the time to do 
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old-fashioned research and develop theoretically sound and thorough methodologies? 

Efficiency is, indeed, the dominant principle in such practice-driven research, as well as 

in the medium and content it deals with. It needs to work, to be no more than good 

enough, to „satisfice‖, to be hands-on and immediately „applicable‖.  

Does this, however, mean that all previous research and theoretical knowledge should be 

considered obsolete and irrelevant, and therefore dismissed as archaic? Does this mean 

that the „old‖ textual efficiency of Beaugrande and Dressler‘s theoretical constructs is 

dead and done for? 

Or is it perhaps the case that the new digital text and the specific brand of „digital 

efficiency‖ it involves are offsprings, evolved versions of the printed text and its textual 

efficiency? 

In this line of thought, then, the time and effort invested in doing linguistic research is 

very likely to prove an invaluable source of clues, guidelines and previous experience 

for the understanding of the current variety of discourse we are faced with in the digital 

era.  

The Specificities of Internet Discourse and Text-Based Computer-Mediated 

Communication (CMC) include their technological potential for convergence, 

multimodality (combining various semiotic codes, such as sound, image and 

language/text), non-linearity, hypertextuality and interactiveness. 

These result in a number of advantages: 

 Vast amounts of content 

 Dynamism 

 Wider range of resources for creating /constructing messages – WWW combines 

the audio-visuality, immediacy and dynamism of television and radio with the 

control over conditions of accessing and managing content (time, duration, place, 

order) associated with print and speech 

 Variety of readings of the same content 

And certain disadvantages: 

 Information overload/ anxiety  

 Narrow attention span/ exhaustion/ skimming and scanning instead of reading 

 Loss of orientation and sense of beginning and end due to the lack of stable 

reference points 

 Constant need for evaluation and selection – an endless decision-making process 

The importance of these issues has been widely recognized by researchers and 

professionals in the field of „writing for the web‖ (also known as „content 
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development‖, „copywriting‖, „web content design‖, „content management‖). This 

newly emergent area necessarily draws upon a number of related disciplines due to the 

multidimensional and complex nature of the medium of web pages which combine web 

design, information architecture, marketing, advertising, information strategy, etc. Such 

wide multidisciplinarity is what Discourse Analysis gurus such as Teun van Dijk have 

long been calling for. It is still, unfortunately, something that linguistic research can 

merely strive for and be secretly jealous of.  

The decidedly hands-on and „holistic‖ nature of the approach which makes it stand out 

against the background of traditional linguistic research, however, is exactly where the 

potential danger lies. The wide-ranging, all-inclusive scope of most of the literature on 

web writing demands quite a large scale in order to cover all the basic aspects of 

building a website and populating each of its pages with content in order to make it 

work. This „breadth‖, however, ends up limiting the „depth‖ of the output. As a result, 

several important weaknesses emerge: 

 Although most authors are determined to point out the importance of the quality 

of the content itself and its priority over other aspects of web-based 

communication („visitors come for the content‖ in Redish‘ words (2012: 1)), 

there are usually no specific criteria for evaluating the quality of texts from a 

linguistic perspective; 

 Guidelines are usually limited to formulaic statements about the design and 

organization of texts without providing a general framework of reference 

pertaining to textual specificities and crucial linguistic notions such as cohesion 

and coherence, for example; 

 Not a single one of the dozens of books dedicated to issues concerning web 

content development and writing for the new digital medium recognizes the 

fundamental distinction between the terms „efficiency‖ and „effectiveness‖ – they 

are either used interchangeably or simultaneously, obviously in an attempt to 

emphasize the general idea of „economy‖, brevity, clarity and practicality they 

denote in everyday discourse. 

This pronouncedly, even flagrantly „user-friendly‖, informal and unpretentious mode of 

presenting the undoubtedly useful practical advice corresponds to the general tendency 

towards informalization and conversationalization in all areas of modern life, and 

especially the World Wide Web. It also resonates with the need to make such books 

accessible to a wider audience, including non-specialists or people with a background in 

a non-linguistics related discipline pertaining to website development.  

The caveat in this otherwise „efficient‖ approach to providing training, instruction and 

assistance to potential website creators, however, seems to be the impression it creates 

that people presumably need instruction in order to figure out and tune up the marketing 

and PR strategy of their website and get it to correspond to their company‘s or their 

personal goals; they need knowledge and practice in order to master web design and 
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information architecture or at least hire a specialist; they need to get to know their target 

audiences and include content (information) which is valuable for visitors and present it 

in the visitors‘ words. The task of actually generating that content, however, would seem 

to be quite simple and its mechanisms entirely intuitive and self-evident, since the only 

instruction readers receive comes in the form of a (not very long) list of „tricks‖ for 

keeping things „simple‖ and „brief‖. It would follow, then, that in order to be able to 

write successful digital texts (or „generate quality content‖) one only needs to practice 

applying the tricks in a consistent way. If this is indeed the case, we may not be very far 

away from the day when software will be able to generate valuable content and produce 

high-quality texts, provided it has been fed the right amount of data concerning the 

target audience‘s interests and vocabulary, the company‘s marketing and advertising 

plans and an algorithm of rules similar to the ones below (Redish 2012): 

 Content=conversation; 

 Home pages-content-rich with few words; 

 Continue the conversation quickly; 

 Write in fragments; 

 Focusing on conversations and key messages; 

 Give people only what the need; 

 Start with your key message; 

 Key message first=inverted pyramid style; 

 Announcing your topic with a clear headline – use a statement, question, call to 

action; 

 Exploit the power of parallelism;  

 Use the imperative in instructions; 

 Write in the active voice (most of the time); 

 Write short, simple sentences; 

 Keep paragraphs short; 

 Lists and tables may be even better; 

 Cut! Cut! Cut! And cut again! 

„Brevity‖ and „simplicity‖ make for good mottos but those are relative and not absolute 

notions. This particular relativity, or the principle of employing constant trade-offs 

between saying too little and saying too much is precisely what textual efficiency as a 

design evaluation principle stands for.  
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In this sense it would seem that the well-developed theoretical construct of 

textlinguistics and text-oriented discourse analysis and notions such as cohesive devices 

and their potential for compacting surface structure could offer a more integrated 

approach to the evaluation of textual content.   
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INTERNATIONALIZATION, GLOBALIZATION AND CULTURE 

IN ADVERTISING DISCOURSE 

Rumyana Todorova, Zlatko Todorov 

 

Abstract: The paper deals with the issues of internalization, multinationalization, globalization 

and culture in advertising discourse. It touches upon different interpretations of these 

phenomena but also introduces the term grobalization which has been introduced in the 21st 

century through the prism of local cultures. Examples of ads from British and Bulgarian media 

discourse are provided in support of those processes.   

Key words: internationalization, globalization, grobalization, culture, advertising 

 

When we talk about internationalization most of us have in mind globalization but the 

very fact that these two terms exist makes us ask the question of differentiation, 

similarity, overlapping of concepts and ideas. Do these concepts reflect one and the 

same phenomenon or do they represent different processes? If we try to clarify these two 

issues, we should start with their definitions. One of the many definitions of 

internationalization from an Internet source is as follows: ‗The designing of a product in 

such a way that it will meet the needs of users in many countries or can be easily 

adapted to do so‘ (http://www.investopedia.com/terms/i/internationalization.asp). The 

Investopedia mentions a well-known fact about ‗products that are internationalized‘. In 

most cases they ‗must be localized to fit the needs of‘ the people from the respective 

country using the products. An interesting example is provided to support this statement 

and it is that ‗an internationalized software program would need to be localized to 

display the date as November 14 for use in the United States and as 14 November for 

use in England‘. In our opinion this example is too far-fetched and going to extremes. It 

does not really matter in what way the date will be written. What really matters is that it 

will be understood by everybody irrespective of their country and culture, but if we want 

to be as precise as possible, most probably we should follow these kinds of 

requirements. The issue of internationalization of education worldwide is also worth 

mentioning but it will not be of our concern here, as it in itself is of great importance 

and is subject to different criteria and interpretations. 

There is another definition from the Internet which is more or less similar to the above 

mentioned but more specific depending on the fields it refers to:  

‗1. Commerce: The growing tendency of corporations to operate across national 

boundaries. 

2.Marketing and Computing: An approach to designing products and services that 

are easily adaptable to different cultures and languages‘. 

(see http://www.businessdictionary.com/definition/internationalization.html) 

http://www.businessdictionary.com/definition/commerce.html
http://www.businessdictionary.com/definition/corporation.html
http://www.businessdictionary.com/definition/operate.html
http://www.businessdictionary.com/definition/marketer.html
http://www.businessdictionary.com/definition/computer.html
http://www.businessdictionary.com/definition/product.html
http://www.businessdictionary.com/definition/services.html
http://www.businessdictionary.com/definition/culture.html
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There is yet another term that is introduced and it is multinationalization having to do 

with the exchange of goods and services among countries. There are quite a lot of 

companies whose activities are extended in other countries different from the country of 

origin or location of the host company. Here, we are not talking about outsourcing 

where the production of goods and services is located in a country having lower living 

standards and for which reason company owners pay less for the work done.  

As for globalization it tends to unify all processes, goods, services, technologies and 

even people, so that everything is much easier for transnational flows of the 

aforementioned. John Tomlinson sees globalization as ‗connectivity‘ and as ‗a complex 

process because it involves rapid social change that is occurring simultaneously across a 

number of dimensions‘, one of them being culture together with modernity and 

postmodernity. It affects all spheres of life, advertising and consumerism included (see 

Tomlinson 1999). So, the buzz word here is ‗connectivity‘ and one of the ways this is 

done is through the use of the Internet, social networks and mobile phones which makes 

the whole world even more global and unified in a lot of directions, culture being one of 

them. That is at least the strife of advertising agents, though as Roland Robertson (2000) 

puts it, it cannot quite be the case as there is a big difference between developing and 

developed countries in which the situation is completely different as for living 

standards, communication, etc. In this respect, an example from the world of advertising 

can be all those advertisements for mobile phones in which, though their functions are 

the same everywhere, the culture their services appear in is not the same. That is the 

reason why they are advertised by putting an emphasis on locally specific environments. 

It is true that the spread of information about mobile phones relies on globally spread 

cultural issues such as the idea of communication among friends but this kind of 

communication the way it is fulfilled in Bulgaria will not be accepted well in other 

countries, i. e. talking aloud in public disregarding other people‘s privacy. Or, in other 

words, as Robertson (2000) states local culture assigns meaning to global influences. In 

most narratives, friendship is accentuated but it is rapidly becoming a concern of 

modern developed societies as real / live exchange of ideas is simply missing. Virtual 

reality matters more and is exploited to the full by younger generations all over the 

world. Young people nowadays do not need face-to-face interaction and in some cases it 

is even difficult for them to communicate in this way. They can always do it via the 

electronic devices they have as is the case with a commercial on one of the Bulgarian 

TV channels in which a boy and a girl sitting next to each other talk between them by 

using their mobiles. This is a kind of alienation typical mostly for Western societies but 

gradually coming to Bulgaria as well as part of a global universal culture in which the 

self matters more in the virtual world than in reality. That is the case in advertising as 

part of that world which is more imaginary than real but most probably more global than 

the real world. All this becomes viral, i. e. infectious, as we are just human and imitation 

is part of our nature (see http://www.dailymail.co.uk/news/article-2620922/Hypocriti 

cal-viral-video-evils-social-media-tells-viewers-shut-devices-live-life-real-way.html).  
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There is, however, a major issue which Robertson (ibid.: 8) puts forward and it is that 

globalization refers to ‗the intensification of consciousness of the world‘, among other 

things. So, we can say that it is in a way some kind of awareness of what is actually 

happening on a global scale that makes information somehow unified apart from its 

being culturally unique in some cases. 

According to Robertson ‗globality will bring not unity but merely uniformity‘. Thus, for 

example, teenagers from Bulgaria would like to wear Nike or Reebok sportswear as 

their peers from other Western countries do, which does not mean that they will 

definitely be like them and have similar lives. What can happen is that their imaginary 

world can start imitating or resembling the one of, say, American boys. Or, Bulgarian 

music bands try to look like Western ones in behaviour while singing but still foreign 

bands are the preferred ones to perform and watch for unknown reasons. 

What is actually globalization? Is it some kind of Americanization? Does it have to do 

with Cola-Cola drinking, though nowadays if not the majority of the Bulgarians, then at 

least most of them avoid drinking Coke for healthy reasons. But Coca-Cola is still 

advertised in Bulgaria and targets mostly young people; yet Coca-Cola ads show elderly 

people taking part in younger generation ‗games‘ of this world famous drink as is the 

case with Coca-Cola kiss happiness ads celebrating 100 years of ‗the first (and timeless) 

kiss of Coca-Cola in the beautiful bottle‘: „It‘s been a long time since the first kiss… 

But it lasts forever (http://www.coca-colacompany.com/videos/kiss-happiness-

yttjvw7vqt5yu). The same trend exists with the McDonald‘s mania of small children. 

They are trapped in the imaginary world of McDonald characters which appear as toys 

they get with the purchased product. As for elderly people going to McDonald‘s, the 

attraction for them is most probably financial rather than anything else. 

If we have a look at Scheuerman‘s definition of globalization in which an emphasis is 

put on political, economical and cultural trends, we can quote some parts which are 

related to advertising, though it is not explicitly mentioned, namely that 

‗globalization often functions as little more than a synonym for one or more of the 

following phenomena: …free market policies in the world economy…, the growing 

dominance of western (or even American forms) of political, economic and cultural 

life (‗westernization‘ or ‗Americanization‘), the proliferation of new information 

technologies (the ‗Internet Revolution‘), as well as the notion that humanity stands 

at the threshold of one single unified community in which major sources of social 

conflict have vanished (‗global integration‘) (Scheuerman 2008).            

The fear with globalization and its effect on advertising is that advertising may lose its 

local cultural traditions and their flavour and stick only to the more common ones which 

may actually turn out to be American rather than global as is the case with Coca-Cola, 

McDonalds, Hollywood movies, etc., which everybody is familiar with and advertising 

agents are sure they will have some success with their products and services promoted 

with the help of those Western or rather American phenomena. In this respect, we may 

http://www.coca-colacompany.com/videos/kiss-happiness-yttjvw7vqt5yu
http://www.coca-colacompany.com/videos/kiss-happiness-yttjvw7vqt5yu


72 

 

 

 

use the term grobalization introduced in the 21
st
 century and coined by George Ritzer in 

2004 as ‗the imperialistic ambitions of nations, corporations, organizations, and the like 

and their desire, indeed need, to impose themselves on various geographic areas‘ (Ritzer 

2004: 73), which is more or less the same thing. As for McDonaldization of society he 

defines it as ‗the process by which the principles of the fast-food restaurant are coming 

to dominate more and more sectors of American society as well as of the rest of the 

world‘ (Ritzer 2011: 1), or in other words, as he claims, and which is more or less a fact, 

‗consumer patterns are unified and local cultures are westernized‘. In our opinion, the 

interpretation of this process can be expanded to cover any kind of Western (or at least 

American) influence and imitation not only in the field of advertising but in all spheres 

of life and society in general because we can easily call the process Coca-Colization, 

and it will have the same effect and implication of spreading American influence in non-

western cultures through the advertising of American goods and the imitation of 

American way of life.      

Although advertising uses some cultural aspects in its narratives they are oriented 

towards the promotion of the advertised objects. Global issues are actually exploited so 

that every culture representative can then transfer them through the scope of his/her 

episodic and semantic knowledge and then rethink their own worlds. ‗The understanding 

of the effects of globalization‘ is ‗felt within particular localities‘ because, as Tomlinson 

puts it, ‗globalization is rapidly changing our experience of the locality‘ each one of us 

lives in (Tomlinson 2007: 360).      

At present, a lot of internationally recognized brands mostly in the fashion industry 

appear all over the world but in each country their recognition acquires different 

dimensions as for culture, trends and tendencies, societal likes and dislikes. The origin 

of the company is hardly known by the users of its products but everybody is familiar 

with the latter. Such a company is, for example, H&M which is a Swedish multinational 

retail-clothing company known for its fast-fashion clothing (see 

https://en.wikipedia.org/ wiki/H%26M). Another one is Benetton. The respective 

supply chains react very quickly to the emerging fashion styles from the catwalks so that 

they could satisfy the needs and demands of mass customers. Fast fashion, also known 

as disposable fashion (similarly to fast food), is a comparatively newly coined term (late 

1990s and first part of 21
st
 century) to stand for recent fashion trends clothes at lower 

prices. While fast food is widely spread in Bulgariafast fashion is not yet in use. Both 

types of product are utilized by mainstream consumers in the globalized world. Their 

oppositions slow food and slow fashion have not become that popular in Bulgaria yet but 

they are circulated globally. So, along with the latest tendencies related to globalization, 

the advertising business responds adequately. Thus, one of H&M‘s ads is about 

recycling unwanted clothes for the sake of sustainable future by investing in time and 

technological resources (http://www.hm.com/gb/garment-collecting). Their slogan 

is: ‗Reduce, reuse, recycle‘ and they have called their initiative global and it is about 

turning ‗old garments into new fashion‘ (http://about.hm.com/en 

/About/sustainability/commitments/reduce-waste.html). This tendency and initiative of 

http://about.hm.com/en%20/About/sustainability/commitments/reduce-waste.html
http://about.hm.com/en%20/About/sustainability/commitments/reduce-waste.html
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saving the planet is followed by companies such as Marks and Spencer‘s, Puma and a 

lot others.  

Nowadays, however, people in the nearby regions started talking about Balkanization, 

but what is actually happening in Bulgaria is mostly Turkishization, as there are quite a 

lot of Turkish series on Bulgarian TV but no Greek or Romanian ones, for example. Yet, 

we observe another phenomenon: Although there are quite a lot of Turkish goods 

(clothes, food, etc.) on the Bulgarian market as well as Turkish films on TV there are no 

advertisements about them apart from the trailers on TV channels.   

As for globalization and its effects on Bulgarian culture there are quite a lot of other 

examples but some of the most striking ones presenting different global and local 

culture aspects by using various techniques are those related to the promotion of beer. 

Thus, Zagorka is a beer brand name which is produced locally and consumed locally; in 

other words this beer is produced mainly in Bulgaria for the Bulgarian market. 

However, it is advertised by using globally oriented cultural conceptualizations but still 

there is a Bulgarian culture specific code or sign and it is the beer bottle itself and the 

brand name. What is striking is the fact that some of their ads promote the beer against 

the background of other tendencies typical for other cultures thus making the respective 

brand name more salient. Shumensko beer is another Bulgarian brand name, again 

produced and consumed in Bulgaria, but advertising agents avail themselves of the 

practices well-known and used worldwide, i. e. the social networks everybody on the 

international scale avails themselves nowadays. One of the advertisements expropriates 

different ways of communication starting with the oldest ones to show the lifelong 

tradition and the history the brand name relies on and going on with the latest 

developments of Internet communication such as writing on the Facebook wall, one of 

the social networking sites (see http://missby.wordpress.com/tag/каменица). Thus, 

the one-time local customs and traditions related to social interaction are contrasted with 

wide-spread global communication processes (see Todorova 2014). There are some 

beers produced in Bulgaria but the brands are international (Tuborg, Becks, Heineken, 

etc.), and their commercials are created abroad by foreign copywriters, again to match as 

many local audiences as possible by presenting narratives with hardly any verbal signs 

and with a lot of non-verbal ones which most culture representatives will understand and 

decode correctly.   

The processes of globalization have an impact on language as well, especially in 

Bulgaria, where Internet communication is conducted in Bulgarian but with Latin letters 

and this is also reflected in advertising to show young people that advertising agents, 

copywriters in particular, know how these adolescents communicate, and to tickle and 

flatter them by using their sign system, and also show them that they are aware of their 

way of interaction techniques. 
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‘BULGARIZE AWAY!’ – COGNITIVE ANALYSIS OF PHRASAL VERBS 

WITH AWAY (A CORPUS STUDY) 

Svetlana Nedelcheva 

 

Abstract: This research intends to find a more cognitive-oriented approach to the instruction of 

English phrasal verbs in comparison with traditional approaches. This special group of verbal 

phrases displays a considerable diversity of meanings even when they contain the same adverbial 

particle, and accordingly leads to inevitable complexity in the EFL classroom. This paper does 

not only aim to organize the meanings of verbs + away constructions in a semantic network but 

also plans to show how EFL learners can interpret the meaning of constructed „online‟ phrasal 

verbs (cf. Evans, Bergen, Zinken 2007: 28) such as „Bulgarize away‟, used by Ashton Kutcher‟s 

character in the American movie Valentine‟s day. The overall objective of the study is to oppose 

the false assumption that phrasal verbs (PVs) are random and without logical principles. We 

would like to show that PVs‟ idiomaticity is comprehensible and should not make EFL students 

confused and inclined to avoid using them. 

Key words: Cognitive linguistics, Corpus linguistics, phrasal verbs, away 

 

Introduction 

A typical feature of word-particle constructions (VPCs) or phrasal verbs (PVs), as they 

are mostly called, is that they are mainly idiomatic, i.e. their meaning is not predictable 

because it is not equal to the sum of the meaning of its components. For instance: The 

two leaders met secretly in Washington to smooth away any obstacles to the peace 

agreement. In this case smooth away means ‗to get rid of any problems, worries, or 

difficulties‘ and one could not guess the meaning of the VPC because it is not related to 

the literal meaning of ‗smooth‘ or the meaning of ‗away‘. 

There are different types of phrasal verbs: 

• idiomatic combinations of VERB + ADVERB/ PREPOSTION of the type described 

above 

• verbs that only exist in combination with a particular preposition or adverb, such as 

rely on, amount to, gee up; and also verbs that only produce a particular meaning when 

combined with a particular prepositon or adverb, such as deal with, abide by, relate to. 

• VERB + ADVERB combinations that mean almost the same as the verb itself: e.g. eat 

up, hurry up, toil away, where the adverb adds emphasis or an idea of completeness or 

continuity to the action of the verb.  

This paper studies constructions combining verbs with AWAY and does not concentrate 

so much on the type of these constructions (Although the corpus of examples showed 

combinations of the first and third type mentioned above). The terminological difference 

between prepositions, directional adverbs and particles is not a focus of this research. 
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Following Tyler and Evans (2003), we use the term ‗spatial particle‘ to avoid 

discrepancies in terminology pointed out by a number of authors (Jackendoff, Landau 

1991; Lindstromberg 2010: 23). Spatial particles can be used either transitively as 

prepositions with a Landmark
10

 (LM) after them (e.g. Obama drove Palestinian 

President Mahmoud Abbas away from the negotiating table) or intransitively when the 

LM is not mentioned (e.g. We were allowed to back away.)  

The main aim of the paper is to organize a cognitive semantic network scaffolding all 

the meanings of AWAY when combined with a verb. The network is built up following 

the principles of radial categories with a prototype in the centre and periphery of related 

meanings.  

The overall objective of the study is to oppose the false assumption that PVs are random 

and without logical principles. We would like to show that PVs‘ idiomaticity is 

comprehensible and should not make EFL students confused and inclined to avoid using 

them. Moreover, the research plans to show how EFL learners can interpret the meaning 

of constructed ‗online‘ phrasal verbs (cf. Evans, Bergen, Zinken 2007: 28) such as 

‗Bulgarize away‘, used by Ashton Kutcher in the American movie Valentine‟s day. 

 

Methodology 

Traditional grammarians, such as Bolinger (1971), Lipka (1972), Fraser (1976), etc. 

generally assume that phrasal verbs are arbitrary combinations of a verb and one or 

more particles. They mainly characterize their syntactic properties and whenever they 

regard  their  semantics, they usually point out the spatial and aspectual meanings of the 

particles. 

What is seen as the traditional approach of presenting verb-particle constructions in 

course books and grammars is giving a list of PVs, arranged in alphabetical order or a 

verb with different particles for students to match with their definitions.  

As summarized by Marks (2005: 1), there are some misunderstandings which ensue 

from the traditional approach to phrasal verbs that discourage learners. For instance:  

– Phrasal verbs are illogical, or random, or unpredictable; 

– Phrasal verbs are unique to English; 

– Phrasal verbs are necessarily informal or colloquial; 

– Phrasal verbs necessarily have ‗proper‘, non-phrasal equivalents; 

– Phrasal verbs are a ramified area of English lexis, separate from the rest. 

                                                           
10 The semantic network for AWAY is built on a central image-schema involving a specific relationship between a 

trajector (TR) and landmark (LM), the trajector being the mobile object and the landmark – the reference object; the 

diagram represents schematically the particle‘s spatial meaning. 
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However, as this research shows such statements prove to be wrong and due to 

inappropriate methods of teaching and learning. 

After recognizing the traditional method‘s inadequacy in 1970s, the presentation of new 

language items in context seemed very promising for teaching PVs. For instance, Wyss 

(2002) in his work advised teachers to provide their students with various authentic texts 

containing PVs. However, eliciting their meaning from context has its own limitation 

because seeing an unfamiliar word for the first time even in context seldom reveals more 

than a part of the word‘s meaning and also learning from context is undeniably more 

difficult in second language learning. 

One of the recent methods of teaching PVs is based on cognitive linguistic (CL). CL 

postulates that much of word‘s meaning is motivated and constructed from bodily and 

sociocultural experience and is non-linguistic in nature. The main approaches that 

emerged in this area belong to Lakoff and Johnson and Tyler and Evans. In their first 

book Metaphors we live by (1980), Lakoff and Johnson sent the significant message that 

metaphors not only pervade languages, but humans also think in metaphorical terms. In 

his next book, The body in the mind (1987), Johnson introduced for the first time the 

notion of image schema as the building block of metaphor. The term schema in image 

schema means that „image schemas are not rich or detailed concepts, but rather abstract 

concepts consisting of patterns emerging from repeated instances of embodied 

experience‖ (Evans, Green 2006: 179) or in Mandler‘s terms (2004: 79) image schema 

is „not a simplified visual image but a schematic spatial representation that summarizes 

spatial relations and movements in space‖. However, although Lakoff and Johnson‘s 

theory was largely influential, there were some flaws in it. One of these problems, 

pointed out by Evans and Green (2006: 336) refers to the granularity of image schemas 

(i.e. the level of detail presented in them). Another criticism was directed to the lack of 

clear methodological principles which means that the authors relied on their intuition 

and imagination rather than actually representing the objects in the language user‘s mind 

(Evans, Green 2006). Other missing elements were the vantage point and contextual 

inferences.  

Tyler and Evans‘ study (2003) is a comprehensive theoretical analysis (termed as 

Principled Polysemy model) for English particles/prepositions. The model aims to 

provide (i) a conventional method for identifying the central sense from which the 

extended senses are derived systematically, and (ii) a set of criteria for determining 

whether a specific use constitutes a distinct sense of a particle. These principles are 

important because they make the model methodologically sound and they have been 

overlooked by other CL approaches, such as Brugman and Lakoff (1988) and Lakoff 

(1987). In this theory they proposed that the polysemy of particles should be 

characterized based on two principles: vantage point (way of viewing a spatial scene) 

and contextual inferences (understanding meaning from context of use). The analysis of 

particles uses cognition precepts such as knowledge of force dynamics and embodied 

experience (Sweetser 1990; Vandeloise 1991; Mandler 1992). Tyler and Evans (2003) 
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argue that experience is embodied because our conceptual structure depends on how we 

as humans interact with objects of the world around us. They suggest that language 

directly refers to the human conceptual system rather than the ‗real world‘. The critical 

difference between Tyler and Evan‘s theory and Lakoff‘s approach is that „it is a-

metaphorical‖ (cf. Dirven 2001). Although they recognize the importance of metaphor 

in human cognition, they hold that metaphors do not appropriately explain the cognitive 

processes and the underling systematicity of particles. 

The present analysis makes use of a corpus of 147 verb-particle constructions with 

AWAY extracted from over 5000 tokens in Longman Phrasal Verbs Dictionary 

(LDPV). AWAY was chosen because it is polysemous, highly frequent and combined 

with many verbs to form phrasal verb constructions. Additionally, the Corpus of 

Contemporary American English (COCA) was used for checking the frequency of 

verbal combinations with AWAY.  

COCA was used for investigating the different uses of the phrasal verbs in naturally 

occurring data. The corpus consists of a variety of genres including spoken (unscripted 

conversation) from TV and radio programs, fiction, magazines, news, and academic 

journals.  

 

Semantic Network of AWAY 

A crucial point for the precise analysis of all semantic networks is to identify the central 

meaning. The central sense is the one from which all the other meanings extend 

systematically. Tyler and Evans (2003) propose a number of criteria for identifying the 

central sense, based on a significant body of evidence: 

1.    to study the earliest attested meaning and the etymology of the word;  

2.    to consider the predominance of the sense in the semantic network;  

3.    to oppose it to the spatial relations of other particles/prepositions. 

To interpret the verb-particle constructions, the first step in the analysis involves 

identifying the central or core meaning of AWAY. For this purpose, we began by 

establishing its etymology based on the information provided in the Online Etymology 

Dictionary (http://www.etymonline.com/) in combination with COCA data: 

away O.E. aweg, earlier onweg ‖on from this (that) place‖. Colloquial use 

for ‖without delay‖ (fire away, also right away) is from earlier sense of „onward in 

time‖ (16c.). Intensive use (e.g. away back) is Amer.Eng., first attested 1818. 

The etymological research shows that the earliest attested meaning of AWAY is spatial 

and it is conceptually related to the temporal meaning which appeared later in time. In 

order to correlate and match these early meanings with the contemporary meanings 

enlisted in the dictionaries we used five different online dictionaries:  Macmillan 

dictionary, Free online dictionary, Cambridge dictionary, Merriam-Webster 
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dictionary and Oxford dictionary. Table 1 summarizes the meanings presented in the 

dictionaries. The spatial meaning closest to the oldest one „on from this (that) place‖ 

and present in all dictionaries is „in a different direction‖ and we consider it as a good 

candidate for the central meaning (for instance, this was the case with AWAY in back 

away, go away, etc.). Next, we consulted the online dictionaries mentioned above for 

potential multiple, extended meanings. According to these sources, 10 different 

meanings can be appointed at the most. They are displayed in Table 1 and the empty 

spaces exhibit that this particular meaning is not attested in the corresponding 

dictionary.  

Table 1: Summary of AWAY meanings enlisted in dictionaries 

 Macmillan 

dictionary 

http://www.mac

millandictionary

.com/dictionary/

british/away_1  

Free online 

dictionary 

http://www.thefr

eedictionary.co

m/away  

Cambridge 

dictionary 

http://dictionar

y.cambridge.o

rg/dictionary/b

ritish/away  

Merriam-

Webster 

dictionary 

http://www.m

erriam-

webster.com/d

ictionary/away  

Oxford 

dictionary 

http://www.ox

forddictionarie

s.com/definiti

on/english/aw

ay  

1 In a different 

direction 

a. In a different 

direction; aside 

b. On the way  

Somewhere 

else, or to or 

in a different 

place, 

position, or 

situation 

a. On the way  

b. In another 

direction 

a. 

Conceptually 

to one side, so 

as no longer to 

be the focus of 

attention 

b. Towards a 

lower level; 

downwards 

 

2 

At a distance  

 

a. At or to a dist

ance in space or 

time 

b. At or by a co

nsiderable interv

al 

At a distance 

(of or from 

here) 

From this or 

that place <go 

away> 

At a specified 

distance 

 

 

3 

Not at home, or 

not at the place 

where you work 

or study 

From a 

particular thing 

or place 

In or into the 

usual or a 

suitable place, 

especially one 

that can be 

closed 

  

4 Used for saying Out of existence Gradually Out of Into non-

http://www.macmillandictionary.com/dictionary/british/away_1
http://www.macmillandictionary.com/dictionary/british/away_1
http://www.macmillandictionary.com/dictionary/british/away_1
http://www.macmillandictionary.com/dictionary/british/away_1
http://www.thefreedictionary.com/away
http://www.thefreedictionary.com/away
http://www.thefreedictionary.com/away
http://dictionary.cambridge.org/dictionary/british/away
http://dictionary.cambridge.org/dictionary/british/away
http://dictionary.cambridge.org/dictionary/british/away
http://dictionary.cambridge.org/dictionary/british/away
http://www.merriam-webster.com/dictionary/away
http://www.merriam-webster.com/dictionary/away
http://www.merriam-webster.com/dictionary/away
http://www.merriam-webster.com/dictionary/away
http://www.oxforddictionaries.com/definition/english/away
http://www.oxforddictionaries.com/definition/english/away
http://www.oxforddictionaries.com/definition/english/away
http://www.oxforddictionaries.com/definition/english/away
http://www.oxforddictionaries.com/definition/english/away
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that something 

gradually 

disappears  

  

or notice 

until mostly or 

completely 

gone 

existence :  to 

an end  

existence 

5 Used for 

showing 

distance or time 

From one‘s 

possession 

In the future From one‘s 

possession 

At a specified 

future distance 

in time 

 

 

6 

[USUALLY 

PROGRESSIV

E] used for 

showing that 

someone does 

something 

continuously or 

for a long time 

Continuously;  

steadily  

Continuously 

or repeatedly, 

or in a busy 

way 

Steadily 

onward :  

UNINTERRU

PTEDLY  

Constantly, 

persistently, or 

continuously 

7 Used for 

showing that 

something is 

removed 

So as to remove,

  

separate, or  

eliminate debris 

 By a long 

distance or 

interval 

 

8 In a safe place, 

or in the place 

where 

something is 

usually kept 

In or into storag

e or safekeeping 

 In a secure 

place or 

manner  

 

Into an 

appropriate 

place for 

storage or 

safekeeping 

9 Used for 

showing that 

there is a change 

in people‘s 

opinions or 

ways of doing 

things 

Freely; at will:  

Fire away! 

   

10 If a sports team 

plays away, they 

go to their 

opponents‘ 

ground to play a 

game. If they 

play in their 

own ground, 

they play at 

home 

   (With 

reference to a 

sports fixture) 

at the 

opponents‘ 

ground 
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However, detailed analysis of AWAY-VPCs in context revealed that some of these 

‗distinct‘ senses are contextual variants, i.e. the differences in the meanings arise from 

context. This situation is analogous to the overly fine-grained polysemy analyses of 

prepositions discussed by Tyler and Evans (2001, 2003). We adopted their criterion that 

a distinct sense must contain additional meaning not apparent in other suggested senses. 

Therefore, a distinct sense: (i) prompts for a different spatial scene from the other 

senses; or (ii) may have a non-spatial/ metaphorical meaning. For instance, one clearly 

established sense for back away is ‗to move backwards so that you are further away 

from someone or something, often because you are afraid or nervous‘, as in We were 

allowed to back away (COCA). We argue that this meaning involves a spatial scene in 

which an actor moves from his/her original location. A second sense involves the notion 

of ‗changing your mind‘
11

, as in We thought we had a deal, but the seller is starting to 

back away (LPVD 2000: 11). Here the interpretation of back away goes beyond the 

spatial movement from its original location; rather, the interpretation focuses on doing 

nothing because you moved away from your previous state of mind. Using this 

methodology, we determined that the dictionary meanings for verb + AWAY 

constructions could be consolidated into substantially fewer categories (4 major 

meaning categories and 3 extended meanings). These analyses also revealed that for 

each of the VPCs one broadly defined sense predominated: ‗moving in a different 

direction or being at a distance from a location‘, e.g. Mr. Brooks smiled and turned 

away from the desk to face the TV and listen. Picture 1 and Figure 1 illustrate this sense. 

 

   LM TR 

 Picture 1  Figure 1: Central sense for AWAY  

 

The box in the depiction represents the Landmark, the circle is the Trajector and the 

arrow stands for the direction or path of the movement. In the above example the desk is 

the Landmark, Mr. Brooks is the Trajector and the arrow points at the direction of the 

activity performed by him. The distance between the TR and the LM can vary from zero 

to no limit. In this particular situation the distance between the desk and Mr. Brooks is 

not important. The focus is on the direction of the movement which is opposite the desk 

and towards the TV.  

                                                           
11 ‗to become unwilling to do something that you promised or planned to do, especially because you do not support the 

idea or plan any more‘ (Longman Phrasal Verbs Dictionary 2000: 11) 
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When constructing the semantic network of AWAY, we were guided by two main 

tenets. Firstly, as it was mentioned above, that the earliest attested meaning would be a 

potential central sense. And secondly, that the extended meanings could be traced back 

to the central sense relying on established CL principles for meaning extension, such as 

experiential correlation and different construals on a scene (cf. Tyler, Evans 2003). 

After the preliminary analysis, we re-evaluated and consolidated the categories from the 

five dictionaries mentioned above and formulated rubrics for the central and distinct 

senses of AWAY (Figure 2).  

 

 

 

 

 

 

 

 

Figure 2: The semantic networkof AWAY 

 

Analysis  

This section provides a detailed analysis of the selected phrasal verbs based on the 

corpus investigation. First, a brief description of the core meanings of the verbs is 

provided. Following this, the influence of AWAY on the semantics of each verb is 

studied and an analysis of the phrasal verbs produced is provided. 

1. In a different direction/ at a distance  

This is the largest category of VPCs with AWAY, 37 % of the verbs fall in this group. 

We also studied the top 13 most frequently used PVs with AWAY, according to COCA. 

All of them showed more than a thousand hits in the corpus. It turned out that ten of 

them belonged to the ‗in a different direction/ at a distance‘ group:  go away, get away, 

turn away, walk away, take away, stay away, run away, pass away, move away, pull 

away, back away. As it was mentioned in the previous section, there may or may not be 

distance between the TR and the LM in the initial stage of the activity. Therefore, Figure 

1 may have a number of variants, illustrated in Figure 3. The new element in the 

diagram – the dotted line – represents the path the TR travelled in a direction opposite 

the LM. 

 

in a different 

direction/ at a distance 

not at home 

(in sports) 

at a distance in time continuously, steadily 

out of existence in a safe place 

freely, at will 

removal 



83 

 

 

 

          

    LM          TR      LM      TR  LM  TR 

 

Figure 3: Central sense for AWAY: variants 

(1) He can walk away without being angry at you. 

(2) The submerged forward section began to pull away from the stern. 

(3) With the absence of suction forces, he was able to swim away without even 

wetting his hair. 

The three examples illustrate distances between the TR and the LM, which are not in 

fact specified in the context. As it is, the actual distance is not the focal point. The 

crucial moment in this configuration is that the gap is increasing. What is more the 

distance can be not only spatial but also metaphorical.  

(4) This generation will not pass away before all these things take place. 

The meaning of pass away in (4) – to die – can be interpreted metaphorically as 

travelling from a place on the Earth to hereafter. Yet, the verb can be used in another 

sense – ‗to slowly disappear or stop existing‘, which puts it in another category – Out of 

existence, e.g. (5) Heaven and earth will pass away, but my words will not pass away 

(Matt. 24:35). And still another meaning can be found for pass away – ‗if you pass a 

period of time away, you spend time doing something‘, e.g. (6) They began to pass 

away the evenings talking of mundane household expenses. The last example (6) 

compared to the previous two (4, 5) shows the conceptual relation between distance in 

space, physical and metaphorical, and distance in time. 

Another metaphorical use of PVs with AWAY can be found in the following example: 

(7) Annika Sorenstam was supposed to run away with this tournament. 

It is not exactly the tournament that is envisaged as a Landmark in this situation but 

rather the opponent players. The winner is conceptualized as moving further from the 

opponents. Thus, metaphorically speaking, the distance between the Trajector, Annika 

Sorenstam, and the opposition is constantly increasing. 

2. Distance in time 

There are several VPCs with AWAY that have time reference and more specifically 

they denote ‗time going away‘, in other words ‗wasting time‘: fiddle away, fool away, 

footle away, idle away, while away. For instance, (8)…a place where the piping young 

of the district repaired to fool away their lives. 

Our understanding of time is essentially metaphoric. The conceptual metaphor TIME IS 

SPACE is theoretically well motivated. However, space and time differ in their 

dimensions: in particular, space is three-dimensional, while time is thought of as one-
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dimensional. This difference is irrelevant for PVs with AWAY, as they presuppose 

movement in one direction.   

Another verb in this group, tick away, also refers to time but unlike the previous cases 

where the observer comes from the past and moves through the present into the future, 

while time as the reference ground remains stationary (the moving-ego model cf. Evans 

2004), the moving-time model appears to be in accordance with our folk view of time as 

flowing, e.g. (9) Lois studied her, letting seconds tick away. The seconds are moving 

metaphorically from the present moment into the future. The continuous and incessant 

passage of time is semantically related to the next category, which considers activities as 

continuous and steady. 

3. Continuously, steadily 

Here the meaning can be regarded as ‗continuous and without limit‘ because no end 

point is mentioned when regarding distance, especially metaphorical. Therefore, AWAY 

brings an additional meaning to the verb that the activities are continuous and steady 

going, e.g. bang away, bash away, beaver away, blast away, blaze away, dream away, 

gabble away, grind away, hammer away, jabber away, jaw away, pump away, etc. 

Lindstromberg (1997: 49) defines this usage as very „productive‖, „non-idiomatic‖ and 

„quite common‖, which suggests that not all verbs belonging to this category are in the 

dictionaries.  

The verbs in this category can be subdivided into two groups. On the one hand, durative 

verbs combined with AWAY focus on the continuation of the activity with no limit in 

time, e.g. (10) Don‟t you think my shop‟s a nice place for an old guy to dream away his 

days? The verb ‗dream‘ is durative but AWAY reinforces the continuity of the process.  

On the other hand, momentary verbs combined with AWAY acquire an additional sense 

of repeated activity, e.g. (11) To make an opening for the metal implant, he has to 

hammer away at the bone. The bone has to be hammered many times to accomplish the 

purpose. However, apart from its literal meaning, which denotes a repeated momentary 

activity, hammer away has also metaphorical meanings, which attach it to the group of 

durative verbs. Consider the following instances:  

(12) So, you‟re going to continue to hammer away on the liberal issue.  

(13) Others hammer away at new songs they hope to record. 

In the former case (12), the VPC‘s meaning refers to talking continuously on a particular 

topic in order to make people understand your point and the importance of the problem. 

In the latter example (13), the PV means ‗to work hard on something for a long time‘. 

Therefore, we can talk about subdividing the verbs in this category in very approximate 

terms because some of them will fall into both groups due to their polysemy. Then, it is 

more correct to talk about momentary and durative uses of verbs. Table 2 shows this 

division. 
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Table 2: Momentary and durative uses of VPCs with AWAY  

Momentary use 

 

Durative use  

 

bang away ‗hit again and again‘ bang away ‗work hard at something‘ 

blast away‗keep firing a gun 

continuously‘ 
bash away ‗work hard at something‘ 

blaze away‗keep firing a gun 

continuously‘ 
beaver away ‗work hard at something‘ 

hammer away ‗hit again and again‘ dream away ‗spend time daydreaming‘ 

pump away ‗pump again and again‘ 
gabble away ‗talk quickly about boring things 

for a long time‘ 

 

grind away ‗work hard for a long period of 

time‘ 

 

hammer away  ‗work hard at something for a 

long period of time‘ 

 

jabber away ‗talk quickly and continuously 

for a long time‘ 

 
jaw away ‗talk quickly and continuously for a 

long time‘ 

 
peg away ‗work hard for a long period of 

time‘ 

 
plug away‗work hard for a long period of 

time‘ 

 
pump away ‗work hard for a long period of 

time‘ 

 
slog away ‗work hard for a long period of 

time‘ 

 
slug away ‗work hard for a long period of 

time‘ 

 
toil away ‗work hard for a long period of 

time‘ 

https://en.wiktionary.org/wiki/blast_away
https://en.wiktionary.org/wiki/blaze_away
https://en.wiktionary.org/wiki/beaver_away
https://en.wiktionary.org/wiki/jaw_away
https://en.wiktionary.org/wiki/peg_away
https://en.wiktionary.org/wiki/plug_away
https://en.wiktionary.org/wiki/slug_away
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work away ‗work hard for a long period of 

time‘ 

 

The table shows that the majority of the verbs are durative. What impresses is the 

considerable number of verbs denoting ‗working hard for a long period of time‘. Indeed, 

they all exhibit certain nuances of meaning due to the main verb, which justifies their 

existence, but the analysis of these differences is not of interest to this paper. 

A logical question of an EFL learner will be why there should be two particles 

expressing continuation: on and away. The difference is that with ON the TR continues 

a path already begun, while with AWAY it is not the case. There is no previous path 

involved. For instance, with Walk on!we suggest to the addressee to continue walking. 

On the other hand, Walk away!means ‗leave and don‘t stop‘. 

4. Removal 

The verbs in this category belong to the same semantic field of removal, either partially 

or completely, and AWAY adds the idea of distancing parts of the TR from the TR 

itself, e.g. chuck away, clear away, cut away, peel away, strip away, take away, tear 

away, etc.  

 (14) Cut away any excess paper with a utility knife. 

As a result from separating pieces of the paper, they are distanced from their initial 

location. Thus, the removal sense is related to the central ‗in a different direction/ at a 

distance‘ sense. 

 (15) The face of the woman began instantly and unstoppably to peel 

away like the skin off a fruit. 

Similarly to the previous example, pieces of the TR (‗the face‘) are discarded from its 

original outlook. Therefore, these pieces go out of observer‘s sight and no longer exist in 

the spatial configuration considered. Hence, the removal sense is related to the ‗out of 

existence‘ sense. 

5. Out of existence 
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The ‗out of existence‘ sense contains more PVs than the ‗removal‘ group. However, 

these two categories are difficult to differentiate completely as the consequence of 

removal of things is that they are no longer present in the particular situation. In fact, the 

‗out of existence‘ category is the second biggest after the central ‗in a different 

direction/ at a distance‘ category. It contains 23% of all studied VPCs. Some instances 

of this group are: erode away, fade away, fall away, gnaw away, hack away, melt away, 

moulder away, pine away, etc.  

(16) Water-borne sand and pebbles had eroded away softer rock. 

(17) In part, special interest groups gnawed away at his enthusiasm. 

What brings these verbs together is the fact that so many „parts‖ and „pieces‖, 

metaphorically speaking, of the TR are removed that it diminishes and finally 

disappears, falls apart or dies. This way the ‗out of existence‘ sense can be regarded as 

an advanced variant of the ‗removal‘ sense. 

6. In a safe place 

The category ‗in a safe place‘ is motivated by two of the categories already mentioned: 

‗in a different direction/ at a distance‘ and ‗removal‘. When something is removed, it 

is either thrown away or put somewhere else, which in this case is a safe place. For 

instance: 

(18) Thus, a blank wall became a storage wall, allowing guests to tuck away 

suitcases and other personal items. 

On the other hand, when something is at a distance it is out of reach and cannot be used, 

which makes it safe for being used on later occasions.  

(19) This is under the category of how do I squirrel away money for a surprise for 

my partner… 

Other verbs that belong to this category are: bottle away, salt away, shut sb/sth away, 

store away, fold away, lock away, pack away, put away, etc. All of them put the TR in a 

hidden place so that it cannot be taken right away. 

7. Not at home/ (in sports) at the opponents‘ ground 

Only two verbs belong to this category: have it away and play away. The first one has 

sexual connotation. It means ‗to have sexual intercourse with‘ (see Free Dictionary
12

). 

For example: 

(20) Mr. Smith had it away with his secretary. 

                                                           
12 http://www.thefreedictionary.com/have+it+away 

http://www.thefreedictionary.com/have+it+away
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This meaning is motivated by the fact that when a person is at a distance from his/her 

original location he/she is not at home. And the sense ‗having sex not at home‘ 

presupposes doing it with a person that is not your spouse, i.e. casual sex. 

The other verb can be illustrated by the sentence: 

(21) In a balanced design, participants played away against team 1 and team 3 

before playing them at home. 

As the example from sports jargon shows ‗playing away‘ is the opposite of ‗playing at 

home‘. Therefore, being ‗not at home‘ is conceptually related to being ‗at a distance‘ 

from where you usually stay or live. 

8. Freely, at will 

This is another small category with just four verbs: fire away, give away, stop away, 

sweep away; and it is semantically related to doing something ‗continuously, steadily‘. 

All these verbs exhibit the free will of the TR to perform the activity denoted by the 

verb. Fire away!Is used as a command, either literally by a commanding officer to his 

soldiers, or metaphorically in an interview to tell the interviewer that you are ready for 

them to begin asking you questions.  In the case of give away, which is highly 

polysemous and can be attributed to other categories as well, there are three meanings 

that correspond to exercising free will: 1. to let someone know about something that 

should be a secret; 2. if you give someone away who is hiding from the police, soldiers 

etc., you tell the police or soldiers where that person is, or that this is the person they are 

looking for; 3. if a man gives away the woman who is getting married, he takes her to 

the front of the church to the man she is going to marry, and gives permission for her to 

marry (LDPV).  

(22) And because David watches the show, I can‟t give away what‟s on his list. 

(23) We might have to give away our natives, sometime, to survive in the Western 

culture. 

(24) It is a really old-fashioned idea that the father has to give away the bride. 

In the first example of this group (22), what is on the list is a secret and the TR does not 

want to reveal it. In the second (23), the TR is forced to oblige somebody else‘s will in 

order to continue to live. In the third (24), the official giving away of the bride at the 

ceremony expresses the will of the bride herself and her relatives. 

(25) You really ought to stop away from school if you‟re not feeling too well. 

In this case AWAY can be understood as just intensifying the meaning of the verb 

‗stop‘, or a semantic motivation can be found in the fact that when you stop going 

somewhere you are actually away/ at a distance form that place.  

(26) Throughout the night, they move from compound to compound to sweep away 

evil spirits.  
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The above example (26) corresponds to the meaning: ‗to get rid of laws, beliefs, or 

traditions because they are considered to be old-fashioned or wrong‘ (LDPV). It can be 

also seen as motivated by the ‗removal‘ and ‗out of existence‘ sense. 

More than one line of motivation is not a unique phenomenon associated with this 

particular analysis. Actually, Tyler and Evans (2003) find a number of spatial particles 

whose distinct meanings are subjected to double and even multiple motivation. 

 

Conclusion 

In this study, we have examined the internal compositional interactions within all VPCs 

in English with the spatial particle AWAY. The verbs were extracted from Longman 

Dictionary of Phrasal Verbs and checked in a set of naturally occurring data (COCA – 

Corpus of Contemporary American English). Tyler and Evans‘ (2003) model for 

analyzing the semantics of spatial particles was used, in agreement with Langacker‘s 

(1987, 1991) theory. Phrasal verbs‘ multiple meanings found in the analysis provided 

strong evidence for the compositional nature of phrasal verbs. We realized that the 

meanings of each phrasal verb construction result from the interaction of the senses of 

the verb and the particle AWAY. And although we define the network as belonging to 

the particle AWAY, it is actually the semantic network of all VPCs with AWAY.  

We discovered that the senses of the verb combine with a number of senses of the 

particle, not just the central sense but other distinct senses as well. Additionally, apart 

from being compositional, the meaning network of these phrasal verb constructions is 

influenced by our conceptualization and background knowledge of the world. We 

showed that the wide range of phrasal verb meanings can be systematically motivated 

from the broad repository of human experiences. Although all the VPCs with AWAY in 

Longman Dictionary of Phrasal Verbs were studied together with their realization in 

many naturally occurring examples, still the model proposed in this study and similar 

studies is partly subjective, and thus more research needs to be carried out in this area in 

order minimize possible researcher bias.  

This paper was inspired by a phrasal verb taken from the screenplay of the American 

movie Valentine‘s day
13

, uttered by Ashton Kutcher‘s character, Reed Bennett
14

 

                                                           
13Valentine's Day is a 2010 American romantic comedy film directed by Garry Marshall. This is a Los Angeles story of 
couples and singles who break-up and make-up and everything happens under pressures and expectations of Valentine's 

Day. 

14 Valentine's Day (2010) 

Time - Phrase 

00:22:04 Does anybody here speak English with a Bulgarian accent? 

00:22:07 Over here. I do. -There he is. 

00:22:10 Bulgarize away. Here we go. 
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(https://www.youtube.com/watch?v=g0V_4ziZ_uA (Valentine‘s day - Bulgarian girl 

from Ruse.mp4). Bulgarize away does not exist as a phrasal verb in the dictionaries. It is 

not a distinct meaning when compared to the others instantiated in the semantic network 

and we can define it as „a contextually derived interpretation constructed online‖ (Tyler, 

Evans 2003: 8). Using the semantic network of AWAY and the context of appearance of 

this VPC we can elicit the meaning of the verb as ‗continue speaking English with a 

Bulgarian accent‘, or, ironically, ‗continue making English sound like Bulgarian‘, which 

corresponds to the ‗Continuously, steadily‘ sense of AWAY. Therefore, a mindful 

representation of the polysemy networks of phrasal verbs could be utilized to help 

learners better understand the systematicity of the various senses of these complex 

lexical units. When EFL learners are well-acquainted with these semantic networks they 

can guess the meaning of such newly coined phrasal verbs relying on their background 

knowledge and the implicatures that arise in the course of sentence interpretation.  

Finally, future studies should apply this model to provide systematic, comprehensible 

rationale for teaching phrasal verbs to second language learners. 

 

References: 

Bolinger 1971. Bolinger, D.The phrasal verb in English. Cambridge, MA: Harvard University 

Press, 1971. 

Brugman, Lakoff 1988. Brugman, C., Lakoff,  G. „Cognitive typology and lexical networks‖. In  

S. Small, G.   Cottrell, &  M. T. Tanenhaus  (Eds.), Lexical ambiguity resolution (pp. 477 − 

507 ). Palo Alto, CA: Morgan Kaufman, 1988. 

Cambridge dictionary http://dictionary.cambridge.org/dictionary/british/away (2015. 06. 15) 

Dirven 2001. Dirven, R. „English phrasal verbs: theory and didactic application‖, In  M.  Pütz  & 

S.   Niemeier (Eds.), Applied cognitive linguistics, vol. II: language pedagogy (pp. 3 − 28). 

Berlin/ New York: Mouton de Gruyter, 2001. 

Evans 2004. Evans, V. The Structure of Time.Language, Meaning and Temporal Cognition. 

University of Sussex: Human Cognitive Processing 12,2004. 

Evans, Bergen, Zinken 2007. Evans, V., Bergen, B., Zinken, J. „The Cognitive Linguistics 

enterprise: An overview‖. In V. Evans, B. Bergen, & J. Zinken (Eds.). The Cognitive 

Linguistics Reader (pp. 2-36). London: Equinox,2007. 

Evans, Green 2006. Evans, V., Green, M. Cognitive linguistics: an introduction. Edinburgh: 

Edinburgh University Press, 2006. 

Fraser 1976. Fraser, B. The verb−particle combination in English. New York: Academic Press, 

1976. 

Free online dictionary http://www.thefreedictionary.com/away (2015. 08. 15) 

Jackendoff, Landau 1991. Jackendoff, R., Landau, B. „Spatial language and spatial 

cognition‖.In D. J. Napoli & J. A. Kegl (Eds.), Bridges between psychology and linguistics 

(pp. 145-169).Hillsdale, NJ: Lawrence Erlbaum,1991. 

https://www.youtube.com/watch?v=g0V_4ziZ_uA
http://dictionary.cambridge.org/dictionary/british/away
http://www.thefreedictionary.com/away


91 

 

 

 

Johnson 1987. Johnson, M. The body in mind: the bodily basis of meaning, imagination, and 

reason. Chicago/London: University of Chicago Press, 1987. 

Lakoff 1987. Lakoff, G. Women, fire and dangerous things: what categories reveal about the 

mind. Chicago/London: University of Chicago Press, 1987. 

Lakoff, Johnson 1980. Lakoff, G., Johnson, M. Metaphors we live by. Chicago/ London: 

University of Chicago Press. 1980. 

Langacker 1987. Langacker, R. Foundations of cognitive grammar, vol. 1: theoretical 

prerequisites. Stanford: Stanford University Press, 1987. 

Langacker 1991. Langacker, R. Foundations of cognitive grammar, vol. 2: descriptive 

application. Stanford: Stanford University Press, 1991. 

Lindstromberg 2010. Lindstromberg, S. English Prepositions Explained. Revised edition. 

Hilderstone College, UK. John Benjamins Publishing Company: Amsterdam/Philadelphia, 

2010. 

Lipka 1972. Lipka, L. Semantic structure and word-formation: verb−particle constructions in 

contemporary English. Munich: Wilhelm Fink Verlag, 1972. 

Longman Phrasal Verbs Dictionary (LDPV) Pearson Education Limited,2000. 

Mandler 2004. Mandler, J. M. The foundations of mind: The origins of conceptual thought. New 

York: Oxford University Press,2004. 

Mandler 1992. Mandler, J. „How to build a baby: II. Conceptual primitives‖.Psychological 

Review, 99 (4), 1992: 587 − 604. 

Marks 2005. Marks, J. Phrasaled out? Don‘t worry! Help is at hand. In MED Magazine  Issue  

32/ 2005  http://www.macmillandictionary.com/MED-Magazine/july-2005/32-Feature-

Phrasaled-out.htm   (2015. 06. 15) 

Macmillan dictionary http://www.macmillandictionary.com/dictionary/british/away_1 (2015. 

06. 25)   

Merriam-Webster dictionary http://www.merriam-webster.com/dictionary/away (2015. 08. 15) 

Oxford dictionary http://www.oxforddictionaries.com/definition/english/away (2015. 08. 20) 

Sweetser 1990. Sweetser, E.From etymology to pragmatics: metaphorical and cultural aspects 

of semantic structure. Cambridge: Cambridge University Press, 1990. 

Tyler, Evans 2001. Tyler, A., Evans, V. „Reconsidering prepositional polysemy networks: the 

case of over‖. Language, 77 ( 4 ), 2001: 724 − 765.  

Tyler, Evans 2003. Tyler, A., Evans,V. The semantics of English prepositions: spatial scenes, 

embodied meaning and cognition. Cambridge: Cambridge University Press,2003.   

Vandeloise 1991. Vandeloise, C. Spatial prepositions: a case study in French. Chicago: 

University of Chicago Press,1991. 

Wyss 2002. Wyss, R.‖Teaching English multi-word verbs is not a lost cause after all‖.  ELT 

Newsletter.http://www.eltnewsletter.com/back/march2002/art902002.htm (2015. 06. 15) 

http://www.macmillandictionary.com/MED-Magazine/july-2005/32-Feature-Phrasaled-out.htm
http://www.macmillandictionary.com/MED-Magazine/july-2005/32-Feature-Phrasaled-out.htm
http://www.macmillandictionary.com/dictionary/british/away_1
http://www.merriam-webster.com/dictionary/away
http://www.oxforddictionaries.com/definition/english/away
http://www.eltnewsletter.com/back/march2002/art902002.htm


92 

 

 

 

NOMINAL SUBSTITUTE SAME 

Snejana Obeyd 

 

Abstract: The article deals with the text-forming resource of substitution setting up a relationship 

between words, phrases and clauses .My main concern is to characterize the nominal substitute 

„same‟, the environments it appears,  scope of usage and function as a cohesive device. I apply 

the theory into practice by analyzing different examples, illustrating the text-forming nature of 

„same‟. 

Key words:  cohesion, substitution, nominal substitute, presupposition, reference 

 

One of the resources for creating texture is substitution. It is a cohesive relationship 

within a text and sets up a lexicogrammatical link – a relationship in the „wording‖ 

rather than directly in the meaning. Substitution is considered to be a replacement of a 

lexical item by another, which serves as a place-holding device signalling that „the 

information is to be retrieved from elsewhere‖ (Halliday,Hasan 1976: 8). 

Since a grammatical relation, the criterion for differentiating the types of substitution is 

the grammatical function of the substitute item. Structurally, substitution is operative at 

three levels: 

Nominal: one/ones, same 

Verbal: do 

Clausal: so, not 

In principle, there is a difference between one and the same as nominal substitutes. 

(When functioning as a nominal item, same is usually accompanied by the). Whereas 

one/ones usually replaces the head element of a nominal group, the same can substitute 

a whole nominal group apart from the rejected modification. 

Being a grammatical item, the substitute one/ones is never informationally in focus. As 

Halliday and Hasan state „ it is always given in meaning and serves as a peg on which to 

hang the new information‖(1976: 110). In this respect the same is different from 

one/ones as a nominal substitute. The same resembles a lexical item and si almost 

always stressed, except in cases in which it is rejected in favour of some contrast. The 

meaning of the same is stated by Halliday and Hasan as follows: „the information 

conveyed by this item in this context is new, but the item itself occurred before‖ (1976: 

110). For example: 

[1] Monica has bought a red dress. 

a. I could buy a BLUE one. 

b. I could buy the SAME. 
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      (example mine) 

In (a), the substitute one is used and, therefore, it is the epithet blue that has the greatest 

news value. One presupposes dress and that is all. In (b), the same is accented and 

stands for red dress, since the information is encoded as new, though the item has been 

presented earlier. Semantically, it is not the same dress, which would be reference and 

the sentence I could buy it is impossible in this context, with it referring to red dress 

determining identity. The same is not only a substitute, but also has additive meaning of 

too (see Quirk et al. 1985: 878). It is important to note that the form blue same is 

impossible, but we can add a post-modification instead the same but blue. 

The use of the same as a nominal substitute should be distinguished from its use with a 

following ellipses: 

[2]‖Is that a new bicycle?‖ 

  „No, it‘s the same (one) as (I had) before.‖ 

     (cited from Quirk et al. 1985: 874) 

In such constructions, where identity of reference is implied, the addition of the 

substitute one is preferred (see Quirk et al. 1985: 872). In such cases, the same can be 

used as an elliptical adjectival head provided there is post-modification. 

The same can sometimes be a substitute for an adjective, adjective phrase or 

prepositional phrase acting as a complement expressing a current attribute: 

[3] I know you are interested. You turned me on, too, 

 and you know we were in good company because 

the chairman felt the same way. 

       (Hailey 1971: 435) 

A further function of the same is a substitute for a nominal clause presenting it as ‗fact‘, 

especially after say, with the same having the status of an object. For example: 

[4] „Been taking VWs apart from years. 

 Every damn time it‘s the same - quality 

 good as ever.‖ Brett nodded agreement.  

„Wish we could say the same of ours.‖ 

       (Hailey 1971: 277) 

Frequently used forms that ascribe to the same the status of a fact are: the same goes for 

..., the same is true of ..., the same applies to ..., with the same functioning as subject of 

a clause. 
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Another context that enables the same to operate as nominal substitute is be the same, 

where it can stand for a nominal group having either an adjective (as mentioned  before) 

or a noun as head. For example: 

[5] „ Catherine is now a charming lady.‖ 

„At her age her mother was the same.‖ 

       (example mine) 

The third possible context for the use of the same is do the same, having the alternative 

do likewise. This is , in fact, a combination of the ‗general verb‘ do (analogous to the 

class of  ‗general nouns‘ people, thing) plus the substitute the same.  The form do the 

same replaces a process plus the succeeding items that are not rejected. For example:  

[6] Martin went out before dawn. 

His mother did the same. 

       (example mine) 

Though it is the verbal element that is substituted, it is not considered by Halliday and 

Hasan verbal but nominal substitution. Actually, the form do the same is used to present 

a process as a nominal unit through the mediumof „an empty verb plus its object‖ 

(Halliday, Hasan 1976: 109), for example: do a dance, do a sudden jump instead of 

dance, jump suddenly. Just as the same cannot refer to an identical ‗thing‘, do the same 

cannot refer to the identical event. 

In the above-mentioned functions the same partially overlaps with so. The major 

difference between the two is that so is always unstressed, whereas the same is its 

accented alternative. In fact, so stands for a clause, but sometimes, there is partial 

intermingling between clausal and nominal substitution. In [3] and[4], the same could be 

replaced by its non-accented variant so. Though in [3] so can be interpreted as if 

standing for the clause to be interested, the presupposition cannot be of this form. And, 

there are cases in which so cannot be expanded as if replacing a clause: 

   [7] „ Jane has grown fat.‖ 

 „Has she never been so before?‖ 

       (example mine) 

In fact, these are the cases when so is substituting an attribute. 

Generally speaking, though a nominal substitute, the same could be the accented 

alternative in all types of substitution. 

    Non-accented              Accented 

Nominal: 

count noun             one(s)                       the same 


